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For our young Maori generation to have a fighting chance of a bright future, they need an
education system that works for them and with them. The current system has failed to
deliver on both accounts. In 2011, Te Whanau O Waipareira collaborated with Te Pltea
Whakatupu Trust and created Te Kete Aronui, a system that would work because it
understood us.

Te Kete Aronui is a targeted literacy and numeracy service delivered through our Whanau Ora Network in four areas of
Aotearoa: West Auckland (Waipareira), South Auckland (MUMA), Waikato (Te KGhao Health) and Wellington (Te RGpl Awhina).

We want to expand our reach of Te Kete Aronui so that a new playing field exists for our tamariki to learn, to speak te reo, to
be immersed in their culture enveloped with whakawhanaungatanga and manaakitanga. Te Kete Aronuiis guiding our babies
to brighter futures with the right support, the right knowledge and the confidence to embrace who they are and where they
come from. That way they can set their path for where they are going.

Mainstream education fails to acknowledge the diversity that walks into classrooms every day, putting our tamariki at risk of
falling through the cracks and becoming another statistic. Our collaboration with Te PGtea Whakatupu Trust is proof that our
existing education system does not and will not work for Maori with its ‘one size fits all'approach. Look around you; we live in
a melting pot of various cultures, societal requirements and standards of living. Te Kete Aronui is clear evidence of the change
that is required after a successful decade with tailor-made education facilities, practitioners and resources in a culturally
appropriate environment for our younger generation. They are our future. They are your future. | put the challenge to the
Government that they catch up to our forward way of thinking.

This Social Return on Investment Report succinctly outlines the positive and long-term benefits of Te Kete Aronui. This report
is evidence of change required and also proof of the financial value associated with this programme having a greater reach to
capture as many of our tamariki as possible.

Over 800 of our young people have so far gone through our programme and you will read how much impact it has had on their
lives. They are more confident and motivated with improved numeracy and literacy skills. Their comprehension and language
abilities are exemplary. They feel like they have mana.

Mana is how we give rather than how we take, and it is through Te Kete Aronui that we are giving our children the
well-grounded education they deserve.

Hon. John Tamihere
CEO, Whanau Ora Commissioning Agency
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Te Patea Whakatupu Trust has been privileged to play a small role in this transformative
programme for young Maori. Te Kete Aronui embodies a Maori centred, mana-enhancing
approach to education, one embedded with tikanga - a programme developed by Maori,
for Maori.

We have seen how initiatives born of, and delivered through, our Maori learning communities, position tamariki to succeed
and thrive as Maori. The national research report, Te Kura Huanui: The treasures of successful pathways, acknowledged the
profound successes of Maori-medium education for our tamariki.

As well as ensuring Maori learners have equitable access to quality education, Maori learners thrive when their identity,
language and culture are embedded in learning, and they have a strong sense of their identity as Maori.

In April 2021, Te PGtea Whakatupu published a report on the effects of COVID-19 on Maori educational outcomes. It delved
into the impacts of colonisation on Maori education, and also the impacts of child poverty and the digital divide such as
access to consistent internet and devices, on the learning outcomes for our tamariki.

This is a prime example of where educational inequity issues have been exacerbated - not created - by the pandemic.
Our research also highlighted that achieving economic equity with mainstream New Zealand requires at least 3,800 more
rangatahi Maori every year to gain university entrance - more than twice the 2019 numbers.

We know that the funding of Maori-led initiatives and the utilisation of existing matauranga and tikanga knowledge
structures are fundamental to the future success of our tamariki, and ultimately to us as a people.

Through international best practice methodologies, this SROI quantifies the social impact delivered for participating
tamariki and their whanau - impact which they would have otherwise been unable to receive in some instances without
targeted interventional programmes such as Te Kete Aronui.

This is a vital function in the pathway to change; we must validate our purpose with evidence. If we are to truly transform
the educational outcomes for tamariki Maori, we need to earn the right to be aspirational; and the price we must pay is
evidence.

To achieve this, we need to not only continually invest in unique delivery programmes like Te Kete Aronui,
but also, bridge the information gap with high-quality research and data. Our goal is to lift our tamariki up, provide them
with the tools to move forward in their careers and their lives, and believe that nothing is out of their reach.

We have a momentous challenge on our hands, but I am optimistic that through targeted investment in evidence-based,
Maori-led initiatives, we can shine a light on the pathway to resilience and prosperity for Maori.

Te Pioho Katene
Kaihautd, Te Patea Whakatupu Trust

“ poipoia te kakano
kia puawai >*

Nurture the seed, and it will blossom
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Literacy and numeracy skills form the basis of learning and are crucial for tamariki to
engage in education and participate in life. The positive long-term impacts of education on
current and future well-being, income and employment are well documented. These skills
underpin workforce participation and productivity. They also contribute to a broader range

of social and health outcomes for well-being.

The education landscape in Aotearoa has progressed,

but recent years have shown declining rates and

persistent disparities in educational outcomes, especially
for tamariki Maori, which require action. Inequalities due

to access, ethnicity, poverty and other social factors shape
the learning crisis. These hinder tamariki from keeping up
with their peers, impeding them from a fairer chance in their
educational journey. The present context and data for the
education landscape impelled the call for a supportive and
preventive solution to address a host of deep-rooted issues
and inequities in tamariki Maori learning needs and
achievement.

Achieving better education outcomes for tamariki requires
more than the business-as-usual approach. After extensive
independent research into Maori numeracy and literacy and

a single-minded focus on advancing urban Maori populations
nationally, Te Kete Aronui (TKA) was developed. TKA provides
an innovative solution to target and accelerate the learning
needs and achievement of tamariki Maori. TKAis an
education programme to improve the literacy and

numeracy of tamariki Maori aged 5-13 years.

Te Pltea Whakatupu Trust (TPWT) is a Maori charitable trust
formed under the Maori Fisheries Act 2004. It describes

its purpose as ‘the sustenance of Maoriidentity’. As part of

a broader review, TPWT made a strategic decision which
resulted in a sharpened focus on three specific whainga;

¢ Nga uri whakatupu: future-proof the next generation
for the 22nd century
e Nga ako: mentoring & governance training for Maori

+ Te hononga ki nga rangi hou: blue skies horizon,
innovation & research.

This strategic imperative included a commitment to invest

in literacy and numeracy programmes targeted towards
improving educational outcomes for tamariki in Years

1-8, geographically located in high-need areas. Te Pltea
Whakatupu Trust funded the Whanau Ora Commissioning
Agency to deliver the TKA Programme via four urban Whanau
Ora providers in the North Island (in the Auckland, Waikato
and Wellington regions) from 2019 to 2022.

Whanau Ora Commissioning Agency (WOCA) proposed
analysing the value of the change created by TKA for tamariki
Maori and their whanau to justify further investments.

The Social Return on Investment (SROI) framework was
identified as an appropriate approach to assess and

measure the social and economic value created by the

TKA Programme. In December 2020, WOCA engaged with
TPWT to co-fund an SROI analysis and report of the TKA
Programme.

The Outcomes Measurement, Insights and Impact Team at
WOCA prepared this SROI report. It describes and presents
the value (social and economic) tangibly created by the TKA
Programme using the SROI methodology. The report

will support WOCA and its providers to reflect on and
improve theirimpact, and build a case for funders and
decision-makers to make better-informed decisions for
further funding of such programmes.

Research Methodology

Social Return on Investment (SRQOI) is an internationally
recognised methodology used to understand, measure and
account for the broader concept of 'value’ and incorporates
social, environmental and economic impacts. It is developed
from social accounting and cost-benefit analysis. It serves as
a powerful means to tell the story of change and impact.
The seven social value principles underpin the six broad
stages of the SROI.

These stages involve identifying and measuringoutcomes
and, where appropriate, applying financial proxies to
represent those outcomes. The overall value of the outcomes
is calculated and then compared to the investment required
to generate them, indicating cost-effectiveness or SROI.

STAGES OF SROI

This analysis follows the SROI methodology and takes a
prudent approach to fulfil the objectives. This report is a
Forecast SROI analysis. It forecasts the value TKA will create
from 2019 to 2022. In this SROI analysis, data and
information from the TKA Programme and cohort of 2019
have been assessed and extrapolated for four years.

On consultation with the Project Steering Committee and
analysing existing information, the following are identified
as key stakeholders of the programme:

e  Tamariki (5-13 years old), and their whanau

e  TKAkaiako and programme managers

e Schools and teachers

e  Social Workers in Schools (SWiS), school nurses,
Resource Teachers Learning and Behaviour (RTLB)
and kaiarahi

¢ Whanau Ora Commissioning Agency

e Whanau Ora providers delivering TKA - Te Whanau o
Waipareira, Manukau Urban Maori Authority (MUMA),
Te Ropd Awhina ki Porirua (TRA) and Te Kohao Health

e Funders
e Ministry of Education and other Government agencies.

Next, the programme was explored by reviewing relevant
literature, reports and engaging with key stakeholders.
Stakeholders were interviewed to help identify and
understand what changes (or outcomes) they experience
as aresult of the programme. These brought to light the
nuances of the programme, its approach and delivery
across the four sites.

It revealed a range of outcomes, which were verified and
measured with relevant stakeholders via surveys, after which
valuation filters (deadweight, duration, displacement and
attrition) were applied. Following, appropriate financial
proxies were identified via stakeholder consultation and
secondary research. Lastly, the SROI ratio calculates the
value of the outcomes relative to the value of the investment
to establish the social impact of the TKA Programme.

The limitations and considerations of the study, especially
those posed by COVID-19 and associated safety measures
restrict the comparison of change over time for tamariki.
However, moving forward, WOCA and TPTW can follow-up,
verify or evaluate cohort progress better based on the
findings of this analysis. This analysis will support continuous
improvement of the programme and tracking of the cohort's
progress.

4
™
~N
)
L)
™
>
=
o
=1
=
wn
o
m}
2k
X
)
N
c
=
=t
o
3
5
<
D
(%]
4
3
5}
3
=
2
)
o
o
=
=




_|
)
~
)
=
™
>
=
o
3
c
wn
o
N
Q
vl
)
o=
=
=
=i
o
3
=1
<
)
(%]
—+
=
D)
=
—
X
)
o
o
=
=1

Te Kete Aronui (TKA) Programme

Te Kete Aronui Programme provides holistic education
support to tamariki to achieve improved and sustained
numeracy and literacy skills. The programme consists of
assessments, enrolment processes, whanaungatanga with
the tamariki and their whanau, creating individualised plans
and learning programmes for each child, teaching sessions
and continuous review of tamariki progress and needs.
The teaching classes are series of weekly one-hour
numeracy and literacy sessions. Each provider usually
delivers two classes per day with 2-3 sessions per week.
Tamariki are enrolled in either numeracy or literacy or both
sessions depending on their learning needs.

Key to the success of TKA is its unique approach that
underpins its delivery. TKA integrates Whanau Ora, kaupapa
Maori, commissioning and flexibility to provide an inclusive
and fun learning environment through its capable kaiako
and by working closely with other stakeholders. A holistic
approach to education that addresses factors influencing
tamariki learning needs and achievement provides a path
to more sustainable outcomes. A safe and fun environment
with appropriate teaching methods supports child-centred
teaching and learning. These factors have enabled kaiako
to accommodate different capabilities and learning styles of
tamariki and offer flexibility to respond to the whanau and
community contexts.

- School Principal

Social Return on Investment:
Impact of Te Kete Aronui Programme

The SROI analysis revealed the story of change and value
created by the TKA Programme. The most significant
changes are seen to be experienced by tamariki and their
whanau. These outcomes include:

RGN E TN

Tamariki are more confident and motivated
Tamariki enjoy learning
Tamariki have improved numeracy and literacy skills

Tamariki have improved comprehension and
language skills

Tamariki have a greater sense of achievement
Tamariki have improved behaviour
Tamariki and whanau feel supported

Whanau understand and engage in tamariki
learning more

Whanau are happy and proud of tamariki progress.

No potential negative outcomes were observed
or reported during this analysis. This can be further

investigated in a follow-up analysis or if this forecast is

evaluated in the future.

This includes discretional expenses for deliverables,
resources, operations and cost of skilled kaiako and
programme managers. It includes venue hire and
infrastructure, education resources (laptops, books,
stationery) and licenses, koha (prizes/gifts) and kai.

of value generated by the TKA Programme
in four years.
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Tamariki feel confident after the programme

Fretteett @ tE¥EEEeER
133888881 i3858 841
138888881 Freeeees
388888881
Freeeeeet

Whanau report
their tamariki and
whanau feel more

supported

Whanau say their
tamariki behave
better

Tamariki feel more comfortable
with English after being at TKA

80%

Tamariki say they're
doing better in school

Y g 1

Tamariki enjoy school more

oooooooooooooooooooo

$7,317,269

Value Created

$ 4,102,500

Invested

ratio L. 7 2:1

For each $1invested in the TKA
Programme, a total of $1.72 of
value is created.

70%

Tamariki enjoy
reading, maths and
writing more now

T TTTTTTTITLT
TTTTTTTTITLT
T TTTTTTTITLT
TTTTTTTTILT
TTTTTTTTILT

82%

Tamariki like challenging
themselves, can ask questions
and ask for help now

TTTTTTTITITLT
T TTTTTTTILT
T TTTTTTTILT
LT

oooooooooooooooooooo

0 Whanau observe their tamariki
o enjoy learning more now

710/ Whanau understand their tamariki

o learning needs better Tamariki show

. ey kil
literacy skills

The forecast value created over four years exceeds the investment.

This value accrues to the stakeholders based on the financial values attributed to the outcomes they experience (taking into
account other factors and accounting filters). It is a conservative estimate and does not include the long-term benefits to
children and young adults and the value created for the government and other state agencies as a result.
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A programme like Te Kete Aronui contributes to child

ell-being and improving living standards by reducing the

ocial and fiscal cost caused by culture and identity loss,

" truancy, unemployment, crime, risky behaviours, poor
health and health behaviours. Also, Te Kete Aronui offers
a potential opportunity to break intergenerational cycles
of inequity and poverty. These constitute a significant
predictor of lifetime resource use, resulting in substantial
costsin the education, health, justice and welfare sectors.

SROI is much more than a single figure. The analysis
highlights how the unique delivery model yields substantial
social and financial benefits for tamariki, whanau, com-
munity and the government over the forecast period. The
analysis also presents the success factors, challenges and
opportunities to inform and develop strategies for
upscaling and improving Te Kete Aronui and its processes.

This report provides evidence of the positive impact and
value created by the programme for tamariki and their
whanau. It provides clear investment logic to grant
makers, funders and institutions regarding the efficacy

of capital use through this programme to deliver targeted,
customised educational outputs for tamariki Maori and
their whanau. Efforts to expand such programmes widely
across New Zealand, especially for tamariki Maori, should
be encouraged and strengthened.
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SECTION ONE

INTRODUCTION

Te Kete Aronui (TKA) is an education programme designed and developed to deliver
numeracy and literacy services to tamariki aged 5 to 13 years to improve educational
outcomes for tamariki Maori and whanau. Te PGtea Whakatupu Trust! (TPWT) supported
the kaupapa and funded Te Whanau o Waipareira from 2011 to 2013 to deliver TKA.

It was followed by an expanded pilot implementation in
2018, focusing on the urban Maori population. Whanau Ora
Commissioning Agency (WOCA)2 implemented this pilot
through its network of providers, National Urban Maori
Authorities in the North Island. An evaluation of the pilot
highlighted the positive success achieved by the programme
within a relatively short implementation timeframe for
tamariki and their whanau. In 2019, TPWT commissioned
WOCA to extend the programme to four Urban Maori
Authorities - West Auckland, South Auckland, Waikato and
Wellington. This investment in the programme is from 2019
to 2022. The programme engages with more than 200
tamariki and their whanau per year to support positive
education and learning outcomes in this course.

WOCA invests in social outcomes for whanau (and the wider
community) by its commissioning for outcomes approach.
This entails identifying needs and opportunities for whanau
and developing pathways to create positive, sustainable

change for them and with them. To this end, WOCA proposed

an analysis of the value of the change created by Te Kete
Aronui Programme for tamariki and their whanau to justify
any further investments.

The Social Return on Investment (SROI) framework was
identified as an appropriate approach to assess and
measure the social and economic value created by the

TKA Programme. In addition to understanding the value for
money and considering opportunity costs for funders,
SROI helps to understand and structure activities and
organisations for continuous improvement. In December
2020, WOCA and TPWT agreed to co-fund an SROI

analysis and report of the TKA Programme.

This SROI report is prepared by the Measurement, Insights
and Impact Team at WOCA. It describes and presents the
value (social and economic) tangibly created by the TKA
Programme using the SROI methodology. The report

will support WOCA and its providers to reflect and
improvise theirimpact and build a case for funders and
decision-makers to make more informed decisions for

any further funding of such programmes.

1 Te PGtea Whakatupu Trust (TPWT) is established under the Maori Fisheries Act 2004 as part of the settlement of Maori fishing rights claims. As an independent charitable trust,
itsrole is to provide strategic leadership in education, training and workforce development for Maori and to manage TPWT's Fund made available for these purposes.

2Whanau Ora Commisioning Agency ( formerly known as Te Pou Matakana) serves whanau across Te Ika-a-Maui since 2014. The vision of Whanau Ora Commissioning Agency is
tautokona te whanau, kia angitu, kia whai hua - supporting whanau success through Whanau Ora. It is the North Island commissioning agency providing health, social, education
and justice services to whanau Maori and their communities. It has a network of organisations and providers, which enables WOCA to facilitate programmes and services that focus
on meeting needs and aspirations of whanau. WOCA and its partners follow the Whanau Ora approach to achieve better outcomes and create positive changes. They also have
contracts with Government agencies to provide support services for their communities, including the National Truancy contract with the Ministry of Education.
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This report describes the process undertaken to understand
Te Kete Aronui Programme and its impact. It tells a powerful
story of its value and discusses the implications and actions
to develop policy and practices to scale the depth and

reach of the programme. This report intends to foster the
application of SROIand its use as a tool to inform and improve
the value of activities and investments made for tamariki

and whanau well-being.

The structure of the reportis outlined below.

O

Presents the report purpose, outline and the
research methodology used

.

Describes the programme background,
approach and its delivery

&

llustrates the impact and value created

by the programme

°

Synthesises the findings and draws insights
: from the analysis

®

Provides additional information referenced throughout
the report.

Social Return on Investment (SROI) is an internationally recognised methodology used
to understand, measure and value the impact of a programme or organisation.

The SROI framework3 helps to measure and account for the broader concept of ‘value’ and incorporates social, environmental
and economic impacts. It is developed from social accounting and cost-benefit analysis. It is an outcomes-based measurement
approach that helps organisations understand and quantify the impact they create. It serves as a powerful means to tell the
story of change and impact. It helps answer the question, "how much of a difference is being made?”

SROI is underpinned by the following seven social value principles:

o ........................ @ ottty @ v eieerrentiiiiiiiiianes L R Y PP o
Establishing scope Understanding Measuring Establishing Calculatng Reporting and
and identifying change change impact SROI verification

stakeholders

The social value principles guide the analysis and ensure it is robust, transparent and consistent and yet allows flexibility to
identify and measure the varied experiences of the different stakeholders.

This report and analysis follows the SROI methodology and takes a prudent approach to fulfil the objectives of the study.
This section describes the parameters for the SROI analysis of the Te Kete Aronui Programme, including the project
methodology, the scope of the analysis, limitations and considerations.

3 New Economics Foundation (NEF (2004)- Social Return on Investment: Valuing what matters: London: New Economics Foundation-
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After reviewing existing documentation and consultation with the Project and Steering
Committee, the scope and objectives of the SROI analysis were established.

Scope of Analysis

This report is a forcast analysis. It forecasts the value TKA
will create over four years from 2019 to 2022. In this SROI
analysis, data and information from the TKA Programme and
cohort of 2019 have been assessed and extrapolated for four
years. Due to the disruption caused by COVID-19in 2020, it
was uncertain to establish the plurality of the cohort being
single or multiple. However, documentation review, cohort
analysis and engagement with kaiako suggest that most of
the tamariki on the programme are rolled into the next year
cohort. A new participant replaced any tamariki exiting the
programme, but these percentages suggested as relatively
low. Hence, this SROI analysis considered a single cohort
tracked across four years. A future task for WOCA and

TPWT is to refine existing measurement tools to gather the
evidence to ascertain that the value described in this report
through SROI analysis has occurred.

Objectives of Analysis

The analysis aims to meet the following objectives:

e Tounderstand the TKA Programme

e Toassess the impact of the programme

e Todemonstrate and share the value created
to seek further funding

e Togaininsights to supportimproving the impact
of the programme.

Key Stakeholders

Identifying stakeholders is the primary step of engagement
with stakeholders in an SROI analysis. All groups that may
affect or be affected by the programme, regardless of
whether positive or negative, expected or unexpected,

and direct or indirect, were comprehensively considered

to identify the impact of the TKA Programme.

The following are identified as key stakeholders of
the programme:

Tamariki and their whanau

TKA kaiako and programme managers

Schools and teachers

R dole =

SWiS#4, school nurses, RTLB® and kaiarahi

W
44

La_n Whanau Ora Commissioning Agency

TKA WhanauOraproviders delivering TKA -
Te Whanau o Waipareira, Manukau Urban Maori
Authority (MUMA), Te Ropi Awhina ki Porirua
(TRA) and Te Kohao Health

9 Funders

AAA |Ministry of Education and other
~~~  (overnmentagencies.

4 Social Workers in Schools (SWiS? is a Government-funded- community social work service available in most decile 1-3 primary and intermediate schools and kura kaupapa Maori.
5 Resource Teachers: Learning and Behaviour (RTLB? are funded to work with teachers and schools to support the achievement of students in Years 1-10.

A mixed method approach (using both
qualitative and quantitative data) was
used to understand the programme and
its impact.

The programme was explored by reviewing relevant
literature and performance reports, case studies, and
stakeholder engagements. It should be noted that limitations
brought about by COVID-19 safety measures affected access
and engagement with potential participants especially
tamariki and whanau.

Initial stakeholder consultations consisted of group
discussions and In-depth interviews with stakeholders.
The SROI team interviewed approximately 30 key
stakeholders with support from the Whanau Ora providers.
The interviews comprised of six TKA kaiako, one SWiS,

two school teachers, two school principals, four programme
managers, five whanau and eight tamariki via face-to-face
and online (Zoom) modes (see Appendix A4 for interview
schedules). The process for selecting interviewees
(especially tamariki and whanau) was driven by the
Whanau Ora providers.

The data review and stakeholder consultations brought to
light the nuances of the programme, its approach and
delivery across the four sites. It revealed a range of outcomes
due to the programme for all the stakeholders. Throughout
the process, attention was paid to consequences likely to
occur: intended and unintended; positive and negative.
These changes are represented in the Programme Logic
Model (Appendix AB).

The interviews and documentation review
provided insights into the programme and
understanding its theory of change.

At the start of the analysis, a draft Programme Logic Model
was prepared to ensure relevant data was collected from all
key stakeholders. The different changes experienced by
tamariki and whanau were measured and validated via
surveys (See Appendix A5 for survey templates),

existing assessment data (numeracy and literacy tests and
kaiako observations) and case studies.

This stage was carried out amidst the COVID-19 lockdown
and associated safety measures which limited the access to
and engagement with whanau and tamariki. Despite these
limitations, a total of 37 surveys (23 tamariki, 14 whanau)
were collected in three weeks. Although these constitute a
sample of approximately 10% of the cohort, they are well
represented across the four sites of programme delivery and
validated by the stakeholders.

The Programme Logic Model was refined based on the
findings from the research and stakeholder consultations.
Appendix AB represents the Programme Logic Model with
the most significant outcomes experienced by whanau and
tamariki.
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The stakeholder outcomes included in the
SROI analysis represent the most likely
significant outcomes of the TKA Programme
over four years for the key stakeholders:
tamariki and whanau. These outcomes

are described under Tamariki and Whanau
Outcomesin Social Return on Investment:
Impact of Te Kete Aronui.

Following the principle of materiality and not to over-claim,
the material outcomes and their relative importance is
understood. Once this is ascertained, Valuation Filters (SROI
filters) are applied to different financial proxies to present an
accurate view of the value expected to be created through
the programme or activity. These include considering who
else may have contributed towards the change, the duration
of the change the adverse effects of the change, and what
would have happened without the organisation or activity
(Refer to Appendix A7, SROI: Valuing Change, Valuation
Filters, for more detail). In this analysis, these filters have
been estimated by stakeholder consultation, observation
and secondary research.

One of the social value principles is to ‘Value the things
that matter'. Financial proxies approximate the value of
an outcome from the stakeholders’ perspective. In this
analysis, financial proxies have been informed by
consultations with stakeholders, discussions with the
TKA Programme management, available data and other
SROIs. These values are subject to and informed by the
stakeholders (whanau and kaiako) of the programme
and validated with secondary research.

This analysis used the revealed preference technique for
valuation. This technique looks at the market price of a
similar service, programme or activity that could achieve a
similar outcome for the stakeholder. Other methods used
in the analysis include potential resource reallocation from
changes in demand for services and cash transactions.
Different techniques for valuing outcomes are outlined in
Appendix A7, Valuation Technigues. The different financial
proxies used for the identified material outcomes in this
analysis are summarised in Appendix A7, Financial Proxies
used in the SROI Analysis. This stage of the SROI
methodology helps to understand the impact of the
programme. It also helps derive the value created by

the programme in monetary terms.

The SROI ratio is a comparison of the

value of the outcomes to the value of the
investment. The previous stages of the

SROI methodology discussed so far led to
the derivation of a forecast adjusted present
value (Refer to Appendix A7, SROI: Valuing
Change, Adjusted Value for more details).

The total value created compared to the total investment in
the programme generates a benefit to cost ratio, SROI ratio.

The ratio score outlines for every dollar
invested, how many dollars of social
value/return have been created.

A SROl ratio of 2:1 means that two dollars of benefit have
been created for the project’s stakeholders for every dollar
invested in a project. It should also be noted that despite
rigorous data collection, analysis and calculation, the SROI
ratiois still an estimate of true value to the participant
community and is prone to error. The sensitivity analysis
explored how robust the SROI ratio is by adjusting variables
in the calculation.

Although SROI provides a ratio of return on investment,
it is much more than a single figure. It constructs a story
of qualitative and quantitative change among the key
stakeholders. The SROI Ratio of this analysis is
demonstrated in SROI Ratio: Valuing Outcomes under
Social Return on Investment: Impact of Te Kete Aronui.

Ethical considerations are addressed for the study. An ethics approval is obtained from the
Waipareira Ethics Committee (Appendix A3) to ensure privacy, safety, transparency and
cultural competency for the analysis and report.

Within the SROI framework, changes and outcomes have
been identified and verified by the stakeholders. It should
be noted that this study is limited to the outcomes of the
TKA Programme delivered by Whanau Ora Commissioning
Agency and its four providers. Thus, the measure and value
of change is subject to and adjusted to the perspectives and
experiences of stakeholders in this programme only. In this
analysis, although tamariki are the primary stakeholders
experiencing change, the value of the outcomes is
understood and verified by whanau, kaiako and the
programme managers. The social return on investment
figures of this programme should not be compared with that
of a different programme because the perceptions

and resulting benefits to the beneficiaries of other projects
will vary.

Due torestrictions and challenges posed by COVID-19, the
sample size for stakeholder engagement was restricted in
the given period of analysis. This analysis was limited to
possible and most feasible modes of engagement with
available stakeholders via interviews and surveys.

The restrictions imposed by COVID-19 lockdowns and
unavailability of data revealed that the probability of data
from one cohort to another do not constitute a comparable
time series. However, the social value principles and SROI
methodology can be applied going forward and can inform
continuous improvement efforts and tracking of intra-cohort
progress. It opens an opportunity to evaluate the findings of
the analysis in the future with the whole or a bigger cohort
and well-documented data.
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SECTION TWO

TEKETE ARONUI
PROGRAMME

The education landscape in Aotearoa has progressed over the decades but recently data
has shown declining rates and persistent disparities in educational outcomes of tamariki
that require attention and action. These differences across geographic locations,

socio-economic gradients, ethnicity, language and disability highlight the efforts needed

110d3y 1UBWISSAU| UO UINIBY [BID0S :INUOLY 313 31

Literacy and numeracy skills form the basis of
learning and are crucial for tamariki to engage in
education and participate in life. The positive
long-term impacts of education on current and
future well-being, income, and employment are
well documented.

Literacy and numeracy skills are essential for
navigating day-to-day life and to shape thinking
and resilience. These skills underpin workforce
participation and productivity. They also contribute
to a wider range of social and health outcomes

for well-being.

Te Kete Aronui is an education
programme aimed to improve the
literacy and numeracy of tamariki Maori
aged5 - 13 years. The programme
provides a platform to support children
reach their fullest potential, nurture

human capital and the future of Aotearoa.

to build a place where each child reaches its full potential.

Over the past decade, international surveys (Trends in
International Mathematics and Science Study) have shown
a slow decline in the performance of New Zealand students.
The average scores in reading and maths are decreasing®.

In 2019, New Zealand recorded falling scores for 9 and
13-year-olds and its lowest scores in the Programme for
International Student Assessment (PISA) tests of reading,
maths and science among 15-year-olds.

Across New Zealand, there is also a notable gap in literacy
and numeracy outcomes between Maori and European
students’. Maori or Pasifika students’ achievements in
mathematics, reading and writing are lower than Pakeha
students'®. When comparing schools across deciles, there is
little overall progress to report on overcoming inequalities
in educational achievement in 2019. The achievement gap®
widened between 2017 and 2018, from 13.7% to 14.1%,
continuing a widening trend since 2016.

Any progress being made to close the gaps is seen through
declining achievement among students in socio-economically
advantaged schools rather than rising achievement for
students of schools in disadvantaged areas.

The percentage of Maori leaving school with less than NCEA
Level 1 reduced by 25%, but the proportion is still 2.5 times
higher than for non-Maori school-leaverst©. Differences in
achievement between Maori and Pasifika students

(from low socio-economic status) and others are apparent
and can represent one to two years of progress.

In 2018, the regular school attendance rate for Maori
students was 43.8%, while Pakeha students had 61.3%
attendance. In 2020, the attendance rate showed
improvement by 7.4% for Pakeha students while only 3.7%

6 Education Counts. (2019). PISA 2018. Ministry of Education.

for Maori students?®, While there are reductions in disparity
for Maori in education and employment, there is too little
improvement in overall disparity. The Not in Education,
Employment, or Training (NEET) rate for young Maori is still
nearly twice as high as the rate for non-Maorit2.

The association between poverty and education is well
documented?3, Children from less wealthy families have less
access to education services and resources. Furthermore,
poverty poses additional challenges of poor health, nutrition,
housing and family-peer relationships. According to

New Zealand child poverty statistics in 2020, 18.5% of

Maori children lived in households with less than 50% of

the median household income. Simultaneously, almost1in 5
Maori children (19.0%) lived in households without 6 or more
of the 17 basic needs. The data shows that nearly half of the
children experiencing material hardship were Maori4.

The disadvantages that accompany education achievement
may be exacerbated by disability status when the language
of learning and teaching is not a child's primary language. A
‘sense of belonging’ and ‘feeling safe’ are other factors that
significantly shape a child's well-being in New Zealand. Maori
students have reported a lower sense of belonging at school,
impacting the effectiveness of literacy education?®.

As evidenced, the learning crisis is affected by disparities,
ethnicity, poverty and other social factors. These hinder
vulnerable tamariki from keeping up with their peers, giving
them a less fair chance in their educational journey.
Without strong foundations and motivation to learn,
children risk going through a cycle of underperformance,
repetition and, eventually, dropout. This affects learning
achievement and the long-term benefits for an individual
and country’s well-being.

7 SutherlanD’ D. (2019). “Literacy Proficiency among Students in Aotearoa - New Zealand: Why the Gap between Maori and Pakeha?”. In Perspectives on Indigenous Writing and

Literacies. Leiden’ The Netherlands: Brill

McNaughton’S. (2020). The literacy landscape in Aotearoa New Zealand. Auckland: Office of the Prime Minister's Chief Science Advisor.
8 Ministry of Education. (2018). Achievement and progress in mathematics, reading and writing in primary schooling. Analysis of e-asTTle assessment data, 2011 to 2016.

Wellington: Ministry of Education.

9 Measured by the proportion of students from deciles 1-3 and deciles 8-10 schools who left without NCEA Level 1 or higher
10 Tanielu, R., Barber, P., & Wijeysingha, V. (2020). Tangata Whenua, Tangata Tiriti, Huia Tangata Kotahi: State of the Nation Report. Auckland: Social Policy & Parliamentary Unit,

The Salvation Army.
11 Education Counts. (2019). Attendance. Ministry of Education.

12 Tanielu, R., Barber, P., & Wijeysingha, V. (2020). Tangata Whenua, Tangata Tiriti, Huia Tangata Kotahi: State of the Nation Report. Auckland: Social Policy & Parliamentary Unit,

The Salvation Army.

13 Education Counts. (2021). Children living in low income households. Ministry of Education.

14 Statistics NZ. (2021). Latest release of child poverty statistics - corrected.

15 McNaughton, S. (2020). The literacy landscape in Aotearoa New Zealand. Auckland: Office of the Prime Minister's Chief Science Advisor.
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The present context and data of the education landscape impelled the call for a supportive
and preventive solution to address a host of deep-rooted issues and inequities in tamariki

learning needs and achievement.

After extensive independent research into Maori numeracy
and literacy and a single-minded focus on advancing Urban
Maori populations nationally, Te Kete Aronui was developed
as a programme grounded in best practice literacy and
numeracy research and evaluation?®,

In 2011, TPWT funded Te Whanau o Waipareira to deliver
the TKA Programme (2011 to 2013), providing numeracy
and literacy services to tamariki aged 5-13 years to achieve
improved educational outcomes for tamariki Maori and
whanau. In 2018, TPWT made a strategic decision to
re-invest in literacy and numeracy programmes targeted
towards improving educational outcomes for tamariki in
Years 1to 8, located in high need areas?’. This investment
decision was part of a broader strateqic review carried out
by TPWT, which resulted in a sharpened focus on four
specific wahanga.

In 2018, Whanau Ora Commissioning Agency was contracted
by Te Ptea Whakatupu Trust to deliver the programme as a
pilot by Te Whanau o Waipareira and Manukau Urban
Authority. An evaluation of the pilot'® demonstrated some
positive successes and changes in literacy and numeracy

outcomes for tamariki and whanau within a short timeframe.

In 2019, through additional investment from TPWT, this
programme was extended to be delivered across four areas,
West Auckland, South Auckland, Waikato and Wellington,

in addition to two more urban Maori centres until 2022.

In December 2018, Te Pltea Whakatupu Trust contracted Whanau Ora Commissioning
Agency to deliver the TKA Programme.

The investment by TPWT in literacy and numeracy programmes is funded under their strategic goal - Te Whainga Tuatahi -
Future Proof the Next Generations for the 22nd Century®.The TKA Programme is commissioned through WOCA's network of
Whanau Ora providers in North Island to improve tamariki education outcomes.

In 2019, WOCA established four numeracy and literacy service sites to meet the tamariki cohort targets?° every year till 2022.
WOCA commissions the programme through four Whanau Ora providers - Te Whanau O Waipareira, Manukau Urban Maori
Authority, Te K6hao Health and Te Ropa Awhina ki Porirua.

Over four years, a total of 880 tamariki will engage with TKA. This denotes an average
of 220 tamariki per year. TPWT has invested a total of $4,102,500 (inclusive of GST)
to deliver TKA for four years, 2019 - 2022. This implies approximately $4,662 per
tamariki every year.

$4,102,500 (inclusive of GST) over 4 years

$4,662 p/tamariki $4,662 p/tamariki $4,662 p/tamariki

YEARZ2 YEAR 4

The investment includes components that are financial and non-financial funding and resources. The expenditure per
programme includes discretional expenses for deliverables, resources, operations and cost of skilled kaiako and

programme managers. It includes venue hire and infrastructure, education resources (laptops, books, stationery) and licences,
koha (prizes/gifts) and kai.

$4,662 p/tamariki

16 Te Maro, P. (2013). Ko Te Kete Aronui Report: Evaluative Research of the Te Kete Aronui/Kip McGrath Literacy and Numeracy Programme. Unpublished report.
17 KPMG. (2018). Te Pltea Whakatupu Trust Business Case Support. Unpublished report.

18 Grootveld, C., & Brown, T. (2018). Formative evaluation of numeracy and literacy programmes. Wellington: Te PGtea Whakatupu Trust.

19 Sourced from https://www.tpwt.Maori.nz/nga-whainga/

20 Tamariki cohort targets: 2019 - 200; 2020 - 270, 2021 - 320 and 2022 - 90.
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The programme is targeted to Maori tamariki aged 5 to 13 years old studying in Year 1 to

8 and living within operational areas (Auckland, Waikato and Wellington regions) of the
Whanau Ora providers. Tamariki are referred to the programme via internal services of the
Whanau Ora providers, walk-in from word of mouth and whanau referrals. Some tamariki

are referred via school and kaiako networks.

Tamariki come from varying backgrounds. Their local
communities experience significant material and social
hardship and poverty. Most of the tamariki and their whanau
reside in decile 1-4 areas and have high socio-economic
needs. Many tamariki come from whanau with housing
issues. Housing is a critical issue, and many families live in
temporary or emergency housing. This has shown to cause
high mobility of tamariki between schools. The transient
nature of the school community has a massive impact on
student learning. Some tamariki on the programme have
behavioural issues (such as ADHD, dyslexia, autism), impaired
ability (hearing, sight) or are placed with Oranga Tamariki.
Tamariki study in different schools ranging from mainstream
English and Maori medium to Kura Kaupapa Maori. Many of
the tamariki are bilingual. They speak Te Reo and English
with varying proficiency, sometimes one more dominant than
the other.

TKA is delivered at four different sites in different settings.
One provider runs the programme at a community centre,
one at school and two at the providers' site (one has changed
from a provider office setting to a school setting). More
details of delivery of the programme by each provider is given
in Appendix A2.

TKA is delivered by professionally trained and bilingual
kaiako. Programme managers and a WOCA Relationship
Manager supervise the programme operations.

The programme is supported by school kaiako, SWIS, RTLB,
school nurses, whanau and volunteers at the different sites
subject to the relationship with the Whanau Ora providers.
Whanau Ora Kaiarahi, along with kaiako, help provide
wrap-around support to tamariki and their whanau.

The programme consists of assessments, enrolment
processes and whanaungatanga with the student and
their whanau, creating individualised plans and learning
programmes for each child, teaching sessions and
continuous review of tamariki progress and needs.

The teaching classes are series of weekly one-hour
numeracy and literacy sessions. Each provider usually
delivers two classes per day with two to three sessions per
week. Tamariki are enrolled in either numeracy or literacy
or both sessions depending on their learning needs.

- Thisis a crucial component in
students’ and their whanau transition into the Te Kete Aronui
Programme. It involves all students and kaiako getting to
know each other better and building a trusted relationship.

It consists of playing games, doing exercises or asking them
about their day so that tamariki get ready for the lessons.
These activities last for about 5-10 minutes. At times, it
involves giving tamariki nametags and asking them to write
an emotion related to how they feel on arrival to class and on
finishing class. In addition, the provision of kai, koha, tikanga
and kaupapa Maori elements strengthen whanaungatanga.

- Before engaging with the
programme, tamariki are assessed to ascertain at what level
the student is reading, writing or comprehending (literacy)
and operating at numeracy. Tamariki are assessed using
different reading and writing tests including Probe,
Schonelle, Burt, PM Benchmark, Colour wheel, e-asTTle
and Running Records. Numeracy assessments include
GLOSS, Knowledge Test and CLAN.

Based on these assessments, students are levelled as
prescribed by the NZ Curriculum Achievement objectives
for each level2t, The results are measured, and tamariki and
their whanau are informed of the learning needs and the
programme. After that, they are enrolled on consent.

21 Sourced from https://assessment.tki.org.nz/Overall-teacher- judgment/Definitions-of-achievement/Expected-levels-of-progress-through-the-curriculum.

22 Individual learning workbooks, handbooks or pre-defined workbooks and sheets.
23 Such as the STEPSWeb Programme and Sunshine Online.

- Based on the assessments, individual
learning plans and goals are prepared for each tamariki. It
takes about 30 hours to prepare these for each tamariki for
one term. Each student begins the lessons as per their
individual planned learning pathway.

- Literacy and numeracy classes are
held almost two to three times a week at each site. There are
usually two to three sessions of 8-12 tamariki each in a day.
These sessions are run after school or within school hours
(dependent on delivery site). There is a range of abilities of
tamariki within the classes. As the tamariki start engaging,
tutors introduce changes to enhance their educational
experiences. The teaching sessions are individualised
sessions runin groups in a classroom-like setting. They are
delivered by a combination of face-to-face, virtual (Zoom),
paper-based?? and digital learning?3. Some of the booklets
and workbooks are customised to each child with a break-
down of tasks. Kaiako get in previous homework and assist
each of the students in getting started on their programme.

Besides classroom learning, the programme includes an aim
to have Education Outside the Classroom (EOTC) components
to broaden the children’s experience and worldview. Some of
these activities include a visit to the library, city centre and
outdoor activities.

- Reassessments of tamariki are done
quarterly to track their progress and needs and provide
relevant support accordingly.

- This refers to incorporating feedback
from students, whanau, Te Kete Aronui team and other key
stakeholders to ensure that best practices are implemented
and that students achieve their goals. A commitment to
constantly improving the quality of services has led to
streamlined processes. It also includes recording and
managing data and reports regularly.

- The Whanau Ora approach to
delivery entails assessing whanau and tamariki needs,
not limited to education. After assessment, they are
referred to relevant services and have resources provided
to support tamariki educational needs and outcomes.
Education resources such as Chromebooks, stationery and
books are often supplied along with food parcels for the
whanau. Connection to support services through referral to
food bank, counselling services, RTLBs and health services
for tamariki are common. Support also includes advocating
for tamariki and whanau with schools and other agencies and
building relationships to help them navigate through barriers
in the system.
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Te Kete Aronui Programme by the Whanau Ora Commissioning Agency is an educational
intervention that uses certified tools recognised by the Ministry of Education with its
own unique approach. The commissioning approach, Whanau Ora model, kaupapa Maori
methods and the creation of a safe and inclusive model of learning by capable kaiako
underpin the uniqueness and success of the programme.

Commissioning and flexibility

WOCA commissions the TKA Programme based on high
Maori urban population. The common objective is to support
tamariki to achieve better education outcomes. Each provider
has adapted the programme to best respond to their
community. The model provides flexibility to adapt and
change to circumstances and needs. This has also helped
kaiako to understand their students better and help improve
their participation in learning. For instance, one of the
providers delivers the programme out of a community
centre in an area with high needs, thus reducing the barriers
to access and transportation for tamariki and their whanau.
Another provider runs TKA out of a school settingin a

decile 1 community to offer better access and engagement
of students within school hours and reduce attrition.

An established network within the community and with
schools prompted one provider to run TKA out of its
organisation’s office site. The ease of access, trust and
recognition allowed easy referrals and provision of the
programme to tamariki. Flexibility has allowed another

- Kaiako, TKA

provider to start delivering the programme out of its
organisation’s office site then in 20139 moved to a school-
based delivery model in response to the community, school's
demand and COVID-19 circumstances.Besides the delivery
site, the programme is flexible in adapting the best mode of
learning for tamariki. The kaiako delivers the programme in a
range of methods from traditional face-to-face paper-based
learning to the use of digital learning platforms (such as
STEPSWeb and Sunshine Online) and virtual classroom
sessions (via Zoom). The programme is delivered in one
method or a combination of methods based on the kaiako
and programme managers’ informed judgement of what
works best for tamariki in the given settings (resources,
circumstances and location) and their learning capability.

The flexibility of the commissioning model has enabled each
provider to develop a delivery model to best respond to their
community needs and offer better support for the education
and well-being needs of tamariki and whanau.

24 McNaughton, S. (2020). The literacy landscape in Aotearoa New Zealand. Auckland: Office of the Prime Minister’s Chief Science Advisor.
25 Ministry of Education. (2021). Ka Hikitia - Ka Hapaitia, The Mdori Education Strategy. Wellington: Ministry of Education.

Whanau Ora approach

Itis well documented that a child's general well-being can
affect their education and learning. TKA delivers with a
Whanau Ora approach - a holistic approach to look at the
tamariki and their whanau well-being and to support them
with services and resources accordingly. This has shown
to be effective and make sustainable, positive changes in
tamariki learning.

Most of the tamariki come from lower decile schools and
communities. Barriers such as transportation, healthy

food, safe housing and keeping warm are common.

Kaiarahi assess and record tamariki health. This helps draw
a better picture of the factors potentially affecting tamariki
learning. The Whanau Ora approach empowers whanau to
mitigate barriers and challenges they may face by wrapping
around relevant support services and resources.

- School Principal

Kaupapa Maori practice

Itis difficult to describe how the Whanau Ora providers
deliver the programme in an environment that is ‘Maori'
without reducing culture to a set of limited practices.
Services are delivered in a culturally affirming environment,
making it more effective in engaging with whanau Maori and
communities.

The providers have created a culture where the programme
delivery is consistent with Maori values and tikanga. Visible
expressions of culture like the use of Te Reo Maori during
teaching with the incorporation of karakia, waiata,
whakapapa and nga ahuatanga Maori create a safe space
for expressing and being confident with tamariki identity.
Itis seen that providing education in a kaupapa Maori
environment can use cultural bases to improve the
well-being of students?4. The Maori Education Strategy,

Ka Hikitia, also reinforces the role of Maori identity,
language and culture for successful education for Maori
students?®, Similarly, the practice of the 'tuakana-téina’

model helps build tamariki relationships and leadership skills.

The programme embeds the principles of manaakitanga
(hospitality), tautoko (support), whakawhanaungatanga
(relationships, belonging, connectedness), and tino
rangatiratanga (self-determination, autonomy,
self-preservation) into its delivery and operation.

These positive Maori behaviours and values are modelled
by the kaiako and seen to be reciprocated by tamariki on
the programme unconsciously.

- Programme Manager, TKA

- Kaiako, TKA
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Role of Kaiako

The kaiako are a central component of the programme.
Their role is beyond a teacher who only supports students
in classroom sessions. The kaiako role is also influenced

by the role of Whanau Ora Kaiarahi 26, They provide
whanau-centred support beyond tamariki and respond to
the whole whanau needs and aspirations even outside
normal contractual expectations. This implies assessing
and understanding the tamariki education needs from a
well-being lens and identifying areas that restrict or
promote their learning and well-being. For example,
observing if a child's reading difficulties are because of
reading skills, poor vision or other issues and providing the
required support. This holistic view is discussed further
under the Whanau Ora approach subsection.

- Kaiako, TKA

Kaiako teach tamariki for a prescribed 40-60 minutes per
session, and also provide support with goals and activities

to assist tamariki learning outside of learning time. As they
review and assess tamariki, they better understand the
tamariki educational level and needs. When the tamariki level
and reports do not align, kaiako spend more time with each
student to make a personalised plan (if required) and help
them achieve their goals.

- Kaiako, TKA

The kaiako delivering the programme are highly skilled in
numeracy and literacy teaching and hold an added
advantage of being bilingual. Their proficiency in both
languages, especially Te Reo Maori, has shown to help
understand and improve the language of the tamariki.
They can translate and teach in both mediums for
tamariki coming from different schools. The tamariki

and whanau on the programme described kaiako as
approachable, fun and trustworthy. The kaiako explore
ways to draw and keep tamariki attention and interest in
learning with kai, koha and incentives, wearing ‘young and
trendy’ clothes, playing sport or art with them. This has
helped to build a trusted and engaging relationship with
tamariki.

- Kaiako, TKA

- Whanau, TKA

Itis also observed that in some instances, kaiako check-in

or support tamariki even after they exit the programme,
such as to help them transition to a new school or college.
Having someone they can reach out to whenever needed
gives tamariki confidence and makes them hopeful about the
future, encouraging them to try harder to reach their goals
and aspirations.

26 Kaiarahi (navigator) is a central role in Whanau Ora services. They assess whanau needs and goals, connect and help them navigate through the relevant services and resources to achieve

their goals and aspirations.

- Kaiako, TKA

A safe and fun learning environment

TKA is always seeking strategies to create a safe and fun
learning environment to foster tamariki learning. The impact
of creating a happy and safe environment for tamariki
learning is seen to be huge. Many whanau refer to the
environment at TKA as a reason their children can progress
well and behave better than before. Kaiako also described
how they created a fun and relaxed way of practice for
tamariki that not only helped to engage them more but

also led to better educational and social changes in tamariki.

TKA has a child-centred, inclusive approach with a
well-designed learning plan promoting holistic learning

and development. It creates a space where tamariki are
encouraged to and not afraid to be and express themselves.
They are allowed to make mistakes and find solutions and
seek help when required. The trusted relationship with the
kaiako, flexibility, kaupapa Maori and Whanau Ora approaches
underpin the creation of a safe and fun learning environment
for tamariki to thrive.

-Programme Manager, TKA

-Programme Manager, TKA

—Kaiako, TKA

- Kaiako, TKA

-Whanau, TKA

Collaboration

Throughout the delivery, TKA takes a collaborative approach.

It encompasses school teachers, schools, principals, SWIS,
RTLB, other education sector stakeholders and Whanau Ora
Kaiarahi. At some sites, kaiako interact and work together
with school teachers and schools to share the opportunities
available for students in the programme and advocate for
tamariki who need extra support. This relationship is
reciprocated with school teachers informing and sharing
tamariki progress with TKA kaiako and working together

to support them. In addition, whanau are engaged in the
programme to inform and participate in their child's
education and learning and align to the expectations

and values.

—-Kaiako, TKA

—-Kaiako, TKA

-Programme Manager, TKA
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188 TAMARIKI INVOLVED

89 (47% Kotiro)

TE KETE ARONUI 2019

Delivered by Te Whanau o Waipareira, Te Kohao Health,
Te Ropu Awhina ki Porirua and Manuaku Urban Maori Authority

99 (53% Tama)

Referalls 9 Referalls

from 40
« Schools 30

WHERE] =
4 URBAN SETTINGS ) =L
- walk-ins 15
West Auckland Waikato other services ;0
South Auckland Porirua/Wellington « internal services 0
5 6 7 8 9 10 11 12 13
————————————— Years of age
DELIVERY SITES Numeracy Assessment Literacy Assessment

fﬁ fﬁ? |E|

Community Schools Organisation
centre office sites
Kaiako Programme Relationship

Managers Manager

OTHER SUPPORT

SWIS, RTLB, volunteers, kaiarahi, school, teachers

More than 15 schools - Kura & Mainstream

Mostlyindeciles1-4

GLOSS, Knowledge Test and CLAN

Assessments

recorded
(Initial & follow ups)

(reading, writing, comprehension and oral)
Probe, Schonelle, Burt, PM Benchmark,

Colour wheel, e-asTTle and Running Records

Learning plans
prepared

TEACHING

O
MODE
' ol \
e Individual and

group learning

e Face to faceand
virtual setting

L PN
H.’H.,‘ e Paperbased and
‘ l online applications

NUMERACY & LITERACY
SESSIONS AT EACH SITE

@ 40-60 minutes each week
v

2-3 sessions per day

WHANAU INTERACTIONS
AND SUPPORT

more than 400 minutes per year

X X X X X WRAP-AROUND SUPPORT AND RESOURCES
fﬁ‘ f 7 fﬁ‘ f ‘ f ‘ Counselling, food packs, hygiene packs, parenting programmes, Whanau Direct2?, Chromebooks, Stationary

| [ [ [ |
| Decile1 | Decile 2 | Decile 3 | Decile 4 |

27 Whanau Direct is a financial aid (up to $1000) provided by WOCA and its Whanau Ora providers to support whanau in crisis or for essential needs.
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FAVOURITE THINGS ABOUT
THE PROGRAMME

T.M. was a tamaiti on the TKA Programme. Other tamariki
were bullying him at school. He also had a hearing problem.
Despite seeking treatment for his hearing and trying to get
support from the teacher at school, he was not willing to
attend school. He was withdrawing.

After going to the TKA after-school programme, he is happy.
He is enjoying the classes and learning and making friends.
He is more confident with maths, and his reading has
dramatically improved. He has changed from being

unhappy, down and lonely to feeling excited, happy and
positive. Whanau also notice that his relationship with his
younger siblings has improved, and he even helps them with
their schoolwork. He can control his anger and communicate
better at home. His whanau think the welcoming and safe
environment at TKA and the one-on-one support offered to
him have helped him increase his confidence in learning

and be happy again.

- Whanau of T.M, TKA
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SECTION THREE

SOCIAL RETURN
ON INVESTMENT:
IMPACT OF

TE KETE ARONUI

K\|

- -_—

i

.

-

Understanding and measuring the changes experienced by the stakeholders,
tamariki and whanau substantiate the impact of the TKA Programme.

Preliminary changes for tamariki and whanau were
identified through document analysis. These were

verified and further explored via interviews with tamariki,
whanauand kaiako interviews. Based on the interviews,
surveys were administered to tamariki and whanau to
verify and validate the most important changes
experienced by them. Details on understanding and
measuring the change have been discussed in Introduction:
Research Methodology.

This section of the report describes the impact of the

TKA Programme. It first defines the significant outcomes
experienced by the tamariki and whanau and then presents
the value of these outcomes by calculating the SROI Ratio.

Each outcome is described from the stakeholders'
perspectives and is supported with anecdotes collected
and substantiated by one-on-one interviews. These are
further endorsed with quantitative information collected
via surveys and secondary data (e.g., numeracy and literacy
assessments).

Note: No potential negative outcomes were observed
or reported during this analysis. This can be further
investigated in a follow-up analysis or if this forecast

is evaluated in the future. This analysis did not include
participants who dropped out or did not complete

the programme. Any changes (positive or negative)
experienced by this group as a result of their enrolment
or limited involvement in the programme will need to
be assessed. This can be considered to verify ina
follow-up or future evaluation study.
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Tamariki are more confident and
motivated

Engagement in the TKA Programme and their ‘magic’
approach helps address some of the barriers to tamariki
learning. The several barriers coupled with their difficult
circumstances made tamariki feel 'low' and negative.
Evidence from interviews, surveys and records show how
TKA has helped tamariki gain confidence in themselves and
show them they ‘can’ improve their learning and ‘can’ be
successful.

The guidance and push provided by the kaiako and, the safe
and fun learning environment boost tamariki morale. It has
uplifted the lam dumb’, I can't do this’, It is impossible’
attitude to 'l can do it, ‘It is difficult, but | can try’, and 'l am
smart’ Tamariki can ask questions when they cannot
understand something or have doubt. They are more
outspoken and can express themselves better. TKA allows
them to make mistakes and learn from them. The programme
allows tamariki to learn at their pace and style and strive to
their fullest potential.

Tamariki can set goals for themselves and plans to achieve
them. They are more task and goal-oriented and can
self-reflect and learn independently. The competitive
nature of a group learning with peers and meeting their
goals encourages healthy competition and keeps them
determined. Tamariki invest more time and dedication in
the programme. The use of medals, certificates and
frequent appreciation on achievement of goals have been
demonstrated to boost tamariki confidence and motivation
to do better. Some tamariki mentioned that they did not want
the silver, but only gold. Some also said how they wished to
be top of the board and come first.

Whanau, tamariki and kaiako value these changes
significantly. All whanau have noticed the increase in
confidence of their tamariki*.

of tamariki reported they feel confident
after the programme*

of tamariki say they like challenging
themselves, can ask questions and ask
for help now*

- Tamariki, T

- Whanau, TKA

- Whanau, TKA

- Kaiako, TKA

- Tamariki, TKA

# Responses from Whanau; Appendix A5, Whanau Survey.
* Responses from Tamariki; Appendix A5, Tamariki Survey.

- School Teacher, TKA

- Whanau, TKA

- Kaiako, TKA

- Whanau, TKA
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Tamariki enjoy learning

Te Kete Aronui creates a safe and fun learning environment
that motivates tamariki to engage and participate more in
learning. This is attributed to the enthusiastic kaiako,
innovative learning methods and welcoming safe space
where mistakes are seen as progress rather than failure.
The curriculum is broken down into more manageable tasks
for tamariki to understand better. Using two languages and
individual learning plans helps ease tamariki and learn at
their pace rather than pressured and set to fail. Tamariki are
encouraged to believe in their capabilities and reassured of
their potential to achieve more. Confidence and motivation
foster tamariki engagementin learning in class and school.

They do not see maths as boring, but a problem to be solved.

Tamariki look forward to reading and writing classes and
enjoy learning new words and stories. Tamariki have shown
they set aside their own time for learning, before or after
hours, and are keen for the next level to achieve.

Kaiako and whanau shared how the use of new strategies
and tools keep tamariki interested. For example, digital

applications, coloured workbooks and games have shown
to keep tamariki more engaged and enjoy learning.

of tamariki say they enjoy school
more now*

of tamariki say they enjoy reading,
maths and writing more now*

of whanau observe their tamariki enjoy
learning more now*

- Whanau, TKA

- Whanau, TKA

- Kaiako, TKA

- Kaiako, TKA

- Tamariki, TKA

- Whanau, TKA

# Responses from Whanau; Appendix A5, Whanau Survey.
* Responses from Tamariki; Appendix A5, Tamariki Survey.

Tamariki have improved numeracy and
literacy skills

Interviews and surveys with whanau, kaiako and tamariki
and assessment data show evidence of tamariki improving
their literacy and numeracy skills on the programme.
Almost all whanau mentioned that their tamariki are doing
better at maths, reading and writing. Kaiako also observe
significant changes and shifts in tamariki learning.

While some may show minor changes, some tamariki

have successfully demonstrated moving up 18 months to
their prescribed level of education. For some, the course
acts as a booster or refresher to enhance and practice their
skills.

of tamariki report they are doing
better in school*

of tamariki say they can read better
than before*

of tamariki say they write better
than before*

of tamariki report they can do
maths better than before*

Tamariki assessment data shows that out of the 188 tamariki
enrolled on the programme, 70% (133) were followed up and

reviewed. Of these:

showed positive changes in their literacy**

showed positive changes in their
numeracy skills**

- Kaiako, TKA

- Tamariki, TKA

- Whanau, TKA

- Whanau, TKA

# Responses from Whanau; Appendix A5, Whanau Survey.
**Results from tamariki literacy and numeracy assessments and kaiako observations.
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Tamariki have improved comprehension
and language skills.

Most of the tamariki on the programme were bilingual with

varying proficiency in English and Te Reo Maori. While some - Whanau, TKA
could understand English, they did not know Te Reo Maori
well, and others were vice versa. Some tamariki found it
challenging to understand English, and this affected their
literacy and numeracy skills. The medium of learning
language has a strong influence on the learning capability
of a child. At the same time, it shapes the oral skills and
comprehension for social interactions and confidence and
cultural identity.

- Tamariki, TKA

The delivery of the teaching sessions in bilingual mode

by the kaiako helped tamariki improve their ability to
understand Te Reo Maori or English. They were able better
comprehend what was being taught and at the same time
learn new vocabulary. For example, the use of Te Reo Maori
numbers or simple words helped tamariki from kura Maori
to understand the resources in English better and helped
English speaking tamariki pick up on Te Reo Maori and use it.
This eventually improves their confidence and ability to
relate and learn better. Whanau also mentioned the
capability of kaiako to talk to the tamariki ‘at a level that
they can understand, helped hone their language and - Kaiako, TKA
comprehension skills.

of tamariki reported they feel more
comfortable with Te Reo after being
on TKA*

of tamariki report they feel more
comfortable with English after being
on TKA*

* Responses from Tamariki; Appendix A5, Tamariki Survey.

Tamariki have a greater sense of
achievement

Whanau and kaiako observe a brimming sense of
accomplishment in their tamariki because of improved
numeracy and literacy scores, increased confidence and
ability to achieve set goals. They describe it as a sense of
pride and achievement in tamariki as they realise their
capability and prove to themselves that they can do it.
Tamariki display positive feelings by sharing their certificates,
gold medals and progress chart achievements with kaiako,
friends and whanau.
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- Kaiako, TKA

- Tamariki, TKA

- Tamariki, TKA

- Kaiako, TKA

- Tamariki, TKA
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Tamariki have better behaviour

Interviews with whanau, kaiako and school teachers and
surveys revealed that 71% of whanau said their tamariki
showed a positive change in their behaviour. Whanau and
kaiako observed improved moods and greater enthusiasm

in the children when they arrived at the class or school.
They come to class happier and enjoy play and daily
activities. Tamariki can express their emotions and thoughts
easier and follow instructions. Whanau and kaiako also report
improvement in tamariki attention and focus span. They can
make their own plan, follow a routine and can multi-task.

A number of the tamariki referred to TKA have some
behavioural difficulties. But over the course of TKA,

the teachers and whanau described how they saw a
considerable improvement in their behaviour due to
engagement with TKA and the support they received

from kaiako or SWiS (collaborating with the TKA kaiako).

The programme has helped strengthen tamariki social

and emotional development.

of whanau reported that tamariki showed
a positive change in their behaviour”

- Kaiako, TKA

- SWiS

-Whanau, TKA

- Kaiako, TKA

Tamariki are seen more comfortable interacting with

others - at home and school. They are learning to share

and work in groups and enjoy playing with their friends.
Also, some of them feel more at ease when making new
friends and interacting with others. They have become more
sociable. Some whanau mentioned that their tamariki model
positive relationships with their siblings at home by sharing
and helping them with their learning. The positive and

safe environment has enabled tamariki to build positive
relationships with their peers. Moreover, the tamariki

report loving the help and support of the kaiako.

- Whanau, TKA

- SWisS

# Responses from Whanau; Appendix A5, Whanau Survey.

- Whanau, TKA
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- Whanau, TKA

Tamariki and whanau feel supported

The Whanau Ora approach views tamariki and their whanau
as a whole rather than as an individual. The programme
wraps around a bundle of services and resources for the
whanau and tamariki to access and empowers them to
achieve the best educational outcomes. These services
may vary from specialised services (e.g., counselling) to
health, social and Kaiarahi services. TKA also helps tamariki
seek access to essential resources, including Chromebooks,
food packs, warm clothing and transportation. During the
COVID-19 lockdown, TKA supported whanau with care
packages and Whanau Direct funding to mitigate risks and
alleviate unfortunate circumstances affecting tamariki
education and progress.

The kaiako not only deliver the programme but also

work with tamariki and whanau to understand the
circumstances and needs of tamariki. They build a plan
around them and their whanau and provide them with
support to access different services and resources. In some
instances, they also advocate for them with agencies and
schools. Also, the delivery of the programme in the ‘kaupapa
Maori’ way and by a Maori organisation made them feel
included and reassured. There have also been instances
where whanau and kaiako mentioned that kaiako still
support tamariki after exiting the programme, through
Whanau Ora services, to give them extra confidence or
push required to succeed further.

of whanau report their tamariki and
whanau feel more supported”

- Kaiako, TKA

- Kaiako, TKA

# Responses from Whanau; Appendix A5, Whanau Survey.
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Whanau understand and engage in
tamariki learning more

TKA engaged with whanau giving reqular updates on
tamariki progress either face-to-face, through phone calls or
reports. The kaiako informed whanau of the status of their
tamariki learning and helped them understand their needs
better. When whanau had more knowledge about what
tamariki were learning or required, they felt more
empowered to seek support and resources and help tamariki
with their education. The kaiako also informed them of the
various services and resources available to support their
tamariki learning and helped advocate for them.

In some instances, this engagement between kaiako

and whanau has helped build better relationships and
understanding with schools. One whanau mentioned they
could see the programme’s benefit for their child's learning
and even tried to encourage their school to get on board
with it or ask the school how they can help better with

the education of their tamariki. Some other whanau have
described how they learned new things that they wished
they knew earlier. This eventually benefits tamariki, as their
whanau are more aware and knowledgeable about how they
can help them achieve their learning aspirations.

- Kaiako, TKA

A better understanding of tamariki learning needs and
progress has led to whanau being more engaged with
tamariki learning where possible. Sometimes it meant sitting
with them and learning together, while at times, it meant
being there for tamariki when they required help. For some
whanau who are inclined to assist with tamariki learning,

-Whanau TKA

- Whanau, TKA

- Whanau, TKA

kaiako provides strategies and ways to help tamariki.

The strong relationship between whanau and TKA is
significant. It creates a better transition between a child's
learning at home and their school and TKA experience. It also
helps establish practices and interactions between whanau
and the school/education system that can continue
throughout the child's entire educational experience,
significantly improving overall academic achievements.

of whanau said they help tamariki with
their learning more; 35% said it was the
same as before”

of whanau reported they understand their
tamariki learning needs better”

Whanau are happy and proud of tamariki
progress

Allwhanau expressed immense joy in seeing their tamariki

progress. Whanau described progress in various aspects like  _ \whanau, TKA
confidence, learning and engaging in activities to express

themselves and do tasks on their own. They were proud of

how far their tamariki have come and were grateful to TKA

for it. Whanau also highlighted how pleased they were with -Whanau, TKA
the programme and their tamariki achievement and how they

wished they could have their other children benefit from it.

- Whanau, TKA

# Responses from Whanau; Appendix A5, Whanau Survey.
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The purpose of valuation is to reveal the value of outcomes - to determine the significance
of an outcome and deduce an appropriate financial value. The ability of SROI to monetise
outcomes allows prioritising outcomes and comparing the benefits and costs of an

intervention in a consistent language.

Following the identification of tangible and material
outcomes, stakeholders were then asked to prioritise them
in order of relevance and significance. After which, monetary
values for each material outcome were explored with
stakeholders (whanau and kaiako). In this SROI analysis,

two valuation approaches were used -"Revealed Preference”

and “Cash Transaction”, Rigorous secondary research was
undertaken to confirm the agreed financial values and
calculate their cost/value to ensure credibility. Appendix A7,
Valuation Technigues provides more information on other
techniques used for SROI valuation. The Total Value
Created?8 or the overall value of the change (outcomes)
experienced through the TKA Programme, is calculated
after the application of financial filters like attribution,
deadweight, displacement, drop-off and duration. A discount
rate is also applied to get the present value which reflects
the present-day value of benefits projected into the future
(See Appendix A7 for details of the valuation process).

SROI Ratio: The SROI ratio is calculated by dividing the
total value created of the outcomes by the total value of
the inputs.

SROI_Ratio

Present Value of Total Value Created

Present Value of Investment

FORECAST SROI FOR FOUR YEARS

Total Value Created?®

Total Present Value?2®

Total Investment Value

Social Return on Investment

Based on the application of the principles of the
SROI framework, the result demonstrates that

e TeKete Aronui creates positive and significant impact
e Thevalue created (impact) exceeds the investment

e Forevery Slinvested in the programme, an additional
72 cents are returned

Although there are inherent assumptions within this
analysis, consistent application of the principle not to
over-claim leads to the potential under-valuing of some
tangible outcomes based on issues such as duration of
impact. In line with this principle, this SROI has not
considered the value for the children and youth in the

long term and value government and state agencies receive,

with a potential reduction in behavioural issues, increased
mental health, fewer youth in prison, less poor health, and
less unemployment and use of social services and benefits.

28The total value created is the sum of the changes in the forecasted period of four years.

29Total Present Value is calculated by dividing the the total value in respective years with the discount rate for the forecast period of four years.

M.B., a tamaiti on the programme, has ADHD3? and
dyslexia3!, which sometimes makes it challenging

for him to complete daily activities. Due to these

issues, he would become angry, which tends to be
exaggerated by his sister, who also attends the same class.
Initially, M.B.'s assessment showed that he was two years
behind his peers in numeracy and literacy. However, he is
now achieving at a Level 8, months ahead of his initial
assessment, with the continued support. M.B.'s confidence
has grown, and one can see the excitement when he
continues to perform and pass a level and get a gold medal.

30 Attention Deficit Hyperactivity Disorder (ADHD) is a brain disorder that affects attention.
31 Dyslexia is a learning disorder that involves difficulty reading
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SECTION FOUR

DISCUSSIONS &

RECOMMENDATIONS

Te Kete Aronui Programme provides holistic education support to tamariki to achieve
improved and sustained numeracy and literacy skills.

The programme currently funded by Te Pltea Whakatupu
Trust has been commissioned by the Whanau Ora
Commissioning Agency to four urban Whanau Ora
providers in North Island (in Auckland, Waikato and
Wellington regions) since 20189.

- School Principal

In 2019, the TKA Programme engaged with around 190

tamariki from different schools and deciles. The cohort

comprised boys and girls between 5-13 years of age.

Tamariki engaged in numeracy and literacy classes

depending on their assessment scores and needs. Over the

year, TKA conducted more than 300 assessments (initial

and review) to assess tamariki progress and approximately

70% of tamariki were closely monitored32. Of these, 88% -
(104/118) showed positive changes in their literacy skills, showed positive
and 86% (74/87) showed positive changes in their chfanges n ‘;helr
numeracy skills**, The programme met more than its literacy skills
objective of improving numeracy and literacy skills

in tamariki.

showed positive
changes in their
numeracy skills**
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The SROI analysis highlights and affirms the tangible impact of the programme on tamariki
and their whanau beyond learning outcomes. In addition to improving numeracy and
literacy skills in tamariki, Te Kete Aronui has increased the confidence and motivation of

tamariki and made learning more enjoyable.

Tamariki show more engagement and enjoy learning

and have been performing better than before. They can
understand better and have better language skills (English
and Te Reo Maori). Their behaviour has improved, and they
can break down tasks and achieve goals on their own.
Tamariki show a strong sense of achievement and are
happier. Whanau report being happy and proud of their
tamariki progress and achievements. They are more aware
of their children's learning needs and engage and help with
their learning more. Tamariki and whanau feel supported
with the educational and other wrap-around support on the
programme. Tamariki advocating for the programme and
inviting others and peers tojoin it also reveals the success
of TKA. Some whanau report to have enrolled their other
tamariki in the programme after seeing its effect and
success on one child.

- School Principal

-Whanau, TKA

The analysis demonstrates that TKA is creating a
positive impact on its stakeholders. The value of the
benefits accrued from the programme exceeds the
investmentin it.

For every S1 invested in the programme,
$1.72 of value is created.

Long-term Benefits for Government
and State Agencies

Research shows that investments in early education bring
returns that far exceed their initial costs, producing multiple
benefits for children, education systems and societies.

This was restated by different stakeholders of the TKA
Programme.

Te Kete Aronui sets the stage for a positive transformation
in learning outcomes throughout a child's lifetime, especially
vulnerable tamariki Maori. TKA supports tamariki to move
more efficiently through the education system, reducing the
need for remedial efforts and resources to make up for lost
learning and educational experiences. With critical literacy
and numeracy skills, tamariki are more likely to develop

the skills for the modern job market. It also includes
strengthening critical thinking, collaboration, resilience

and creativity. It places tamariki on an equal footing with their
well-off peers, thus reducing disparities. The programme
also helps to foster Maori identity and contribute to
strengthening cultural capital. In the long run,

the programme supports and nurtures human capital by
building a highly educated, skilled workforce with more
earning potential for economic growth.

A programme like Te Kete Aronui contributes to the child
well-being and living standards framework by reducing the
social and fiscal cost of culture and identity loss, truancy,
unemployment, crime, risk behaviour, and poor health and
behaviours. In addition, TKA offers a potential opportunity to
break intergenerational cycles of inequity. These constitute a
significant predictor of lifetime resource use, which results in
substantial costs in the education, health, justice and welfare
sectors. Thus, in this analysis, the positive outcomes because
of the TKA Programme act as protective factors to delay
these adverse effects in the long term.

Key to the success of Te Kete Aronuiis its
unique approach that underpins its delivery.

TKA integrates Whanau Ora, kaupapa Maori and
commissioning flexibility to provide a safe, inclusive and

fun learning environment through its capable kaiako and by
working closely with other stakeholders. A holistic approach
to education to address factors influencing tamariki learning
needs and achievement provides a path to more sustainable
outcomes. This creates a safe and fun environment with
appropriate teaching and learning materials that support
child-centred teaching and learning. Teachers are able to
accommodate children's different capacities and learning
styles and have flexibility to respond to the community
contexts. In addition, a collaborative approach with Whanau
Ora Kaiarahi, schools, SWiS, RTLB's and other education
stakeholders encompasses a systems approach to the
operation of TKA. The programme engages with whanau to
support their understanding and engagement with tamariki
learning in school and at home. TKA has helped to ensure
coherence and continuity in

learning for tamariki.

Amidst the success of the programme,
this analysis identified some challenges
faced by the TKA Programme.

Funding to provide more access to digital resources and
health and social support services for tamariki and their
whanau was seen as a challenge. It is observed that the
demand for the programme is growing. Given the fixed cohort
numbers and resources, providers face difficult decisions
in selecting tamariki to be included in the programme.
Also, there is a growing request to scale the programme,
and increase the number of students and frequency of
sessions. The transient nature of whanau accommodation
and socioeconomic status of whanau cause attrition and
disengagement with the programme for some tamariki.
The programme identifies the opportunity to engage with
more whanau and get them more involved in tamariki
education. There is also an opportunity for more
collaboration with schools, teachers, volunteers and other
stakeholders to streamline the programme's operation and
best support tamariki learning.

Kaiako have found it challenging to engage with tamariki
with moderate to severe behaviour issues due to resource
constraints. It is also observed that more education resources
in Te Reo Maori will help to strengthen delivery and learning.
The COVID-19 pandemic further exacerbated these
challenges. Prominent among them was access to digital
resources and seeking novel ways to engage with tamariki
during lockdowns. The effect of lockdown on whanau
situations also highlighted the material hardships and risks
to tamariki learning and education.

The programme has been able to combat the challenges
with collaborative and innovative methods. Nevertheless,
TKA provides a window of opportunities and improvement
to maximise the programme's impact on tamariki Maori and
whanau.
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Achieving better education outcomes for tamariki requires more than the business-as-
usual approach. A programme like Te Kete Aronui provides an innovative solution to
target and accelerate the learning needs and achievement of tamariki Maori.

Life-course approach

In recent years, students' declining scores and achievement
have led the Ministry of Education to unveil new standards

to achieve NCEA qualifications from 2023. Tertiary

Education Commission found that 40% of teens with NCEA
Level 2 failed a basic adult literacy and numeracy test, which
led to developing these standards to set benchmarks to
appropriate levels. This implies further difficulties for tamariki
with current learning needs, and initial differences in literacy
knowledge and skills that will continue to be exaggerated.

A life-course approach to support tamariki education is
recommended. This means considering how to optimise
learning and development across all ages - rather than
looking at isolated, limited or piecemeal solutions. This will
enable children to get a better start and be better prepared
to smoothly transition to higher education.

Scale-up

The success of the programme provides an opportunity
to expand its reach in breadth, scale and depth.

This suggests increasing the number of tamariki on the
programme, expanding the age bracket and growing
into more urban settings as per needs, demands and
resources available.

- School Principal

Learning methods and digital literacy

The use of digital tools and literacy among tamariki is highly
recommended to keep up with the new technology and

skills. Incorporating a digital component within TKA will be
helpful to foster the skills and mode of learning. However,
the educational inequities that existed before COVID-19 were
exacerbated and brought to the fore, particularly the digital
divide and in equitable access to devices and Wi-Fi
connectivity33. These are seen as key infrastructural barriers
to digital scale-up, and addressing this should be part of any
potential growth and resourcing planin the future.

The programme should continue to be flexible and innovative
in teaching and learning in an inclusive and safe environment.
Furthermore, Maori medium support and sharing of Te Reo
resources have been suggested through engagement

with stakeholders in the programme to ease learning for
tamariki from Maori medium and those who like to pick up
the language. At a policy level, more English and Maori
medium education resources and assessments should be
developed and resourced to support tamariki Maori equally,
irrespective of their mode of learning language.

- School Principal

33Aiko Consultants Limited. (August 2020). The effects of COVID-19 on Maori education outcomes. Wellington: Te PGtea Whakatupu Trust.

Whanau and school engagement

The strong relationship between families and education
stakeholders like schools and TKA is significant. It creates
a better transition between tamariki learning at home and
school. Itequips whanau with knowledge of what better
education tamariki require and encourages them to
advocate for it. Efforts to increase and strengthen
engagement between whanau, schools and TKA is
recommended. This may vary across providers but was
identified as a significant opportunity by kaiako and
programme managers.

- Kaiako, TKA

Systemic and Holistic Approach

Providing quality educational opportunities to tamariki
requires mobilising a wide range of partners, including
private and non-governmental organisations. A systemic
approach to education is essential to enable children to
explore their full potential and opportunities. This may
include working closely with other sectors, including health,
nutrition and social services, to make education more holistic,
accessible and effective. Activities such as school lunch
programme and providing nutritious meals and facilities in
schools have shown to encourage children’s participation

in education programmes and learning. The Whanau Ora
approach to delivery has shown to drive the success of the
programme and education outcomes for tamariki. Further
endorsement of this approach in future will enable
sustainable outcomes for tamariki and whanau.

Sharing of Practices

The kaiako, school teachers and programme managers
highlighted the potential benefit of sharing practices
amongst one another, which would help them learn and
develop appropriate resources and diagnostic tools.

Further professional development and training of kaiako is
encouraged to keep up with tamariki learning and innovative
methods to engage and support. Investments in quality
assurance and teaching and learning materials are
recommended to facilitate education outcomes for tamariki.

Reporting and Monitoring

Regular and accurate data through rigorous reporting and
monitoring systems will be essential to understand and
amplify practices and their impact. As the programme
implementation progresses, improving the availability and
reliability of routine data can support better planning and
processes.

Conclusion

In conclusion, this report demonstrates that the benefits of
Te Kete Aronui extend beyond improving the literacy and
numeracy skills of tamariki. It holds the potential to support
tamariki Maori to grow into productive adults by providing
foundational skills that the modern job market demands,
including critical thinking, collaboration, effective
communication, negotiation, self-management, resilience
and creativity. It provides a platform to support child
well-being, and build and strengthen cultural capital, and
gives it a powerful opportunity to break intergenerational
cycles of inequity.
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¢ Ko te ahurei o te
tamaiti,arahina a
tatou mahi katoa >»

The uniqueness of a child guides all
of our work
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SECTION FIVE

APPENDIX

Attribution: An assessment of how much of the outcome
was caused by the contribution of other organisations or
people.

Deadweight: A measure of the amount of outcome that
would have happened even if the activity had not taken
place.

Discounting: The process by which future financial costs
and benefits are recalculated to present-day values.

Displacement: An assessment of how much of the
outcome has displaced other outcomes.

Drop-off: The deterioration of an outcome over time.

Duration: How long an outcome lasts after the
intervention, such as the length of time a participant remains
in a programme.

Financial value: The financial surplus generated by an
organisation in the course of its activities.

Impact: The difference between the outcomes for
participants, taking into account what would have happened
anyway, the contribution of others and the length of time the
outcomes last.

Inputs: The contributions made by each stakeholder that
is necessary for the activity to happen.

Kaiako: Teacher.
Kaupapa: Purpose, topic, policy.
Karakia: Incantation, ritual chant, prayer.

Marae: Courtyard or open area in front of the meeting
house (wharenui) but also used to describe the complex of
buildings around the marae.

Materiality: Information is material if its omission has the
potential to affect the readers’ or stakeholders’ decisions.

Monetise: Assign a financial value to something.

Net present value: The value in today's currency of
money that is expected in the future minus the investment
required to generate the activity.

Outcome: The changes resulting from an activity.

The main types of change from the perspective of
stakeholders are unintended (unexpected) and intended
(expected), positive and negative change.

Outputs: A way of describing the activity in relation to
each stakeholder's inputs in quantitative terms.

Outcome Indicator: Well-defined measure of an
outcome.

Proxy: An approximation of value where an exact measure
is impossible to obtain.

Present Value: The worth of a future amount of money
or payments determined as of the date of valuation

Scope: The activities, timescale, boundaries and type of
SROI analysis.

Sensitivity Analysis: Process by which the
sensitivity of an SROI model to changes in different variables
is assessed.

Social return ratio 7/ SROI ratio: Total present value of
the impact divided by total investment.

Stakeholders: People, organisations or entities that
experience change, whether positive or negative, as a result
of the activity that is being analysed.

Tikanga: Correct procedure, habit, lore, way, right.

Whanau: Family, friends

Whanau Ora: Government whanau-centred strategy to
assist families to reach their aspirational goals.

Whanaungatanga: Relationship, kinship ties, sense of
family connection.
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In 2019, Te Putea Whakatupu Trust funded Whanau Ora Commissioning Agency to provide
the Te Kete Aronui Programme through its network of partners. Four Whanau Ora partners
were contracted to deliver the programme across four areas in the North Island.

This section briefly outlines the TKA Programme delivered by each of the four providers.

Te Whanau o Waipareira

Te Whanau O Waipareira (TWoW) is a community based,
urban Maori Whanau Ora organisation providing health,
education and social services and support to whanau in
West Auckland. TWoW piloted the TKA Programme in 2018.

Since 2018, it has been delivering the programme under the
co-investment contract between WOCA and TPWT.

The TKA Programme is delivered as an after-school
programme for tamariki ‘devalued’in the system in the

West Auckland area. Tamariki aged 5-13 years (Year 1-8) are
referred via internal services, word of mouth and walk-ins.
The tamariki come from more than seven schools (English
and Maori medium) in the West Auckland area.

The programme is run at the Waipareira Trust (off school
site) by two kaiako. It delivers three to four weekly numeracy
and literacy sessions to a group of 10-12 tamariki. At TWoW,
a combination of digital and hands-on classroom-based
learning approach is used. Individual handbooks are prepared
for each tamariki along with online StepsWeb programme.
During COVID-19 lockdowns, online sessions and tamariki
education packs were prepared and dropped off to continue
learning for tamariki. In addition to learning sessions, TWoW
works closely with whanau to provide wrap-around support
to whanau and tamariki to support better education and
learning outcomes for tamariki.

In 2019, TWoW engaged with 99 tamariki, of which 39%
were involved in literacy classes only, 3% in numeracy
classes only and 58% in both. Of the entire cohort, 57
regularly participated in learning sessions and their progress
was assessed and monitored. Of them, 75% showed
positive shiftsin literacy, and 58% showed positive shiftsin
numeracy. In 2020, TWoW furthered its engagement with a
cohort of 135 tamariki.

TE WHANAU O WAIPAREIRA
KOKIRITIA | ROTO | TE KOTAHITANGA

Progressively Act in Unity

Manukau Urban Maori Authority

Manukau Urban Maori Authority (MUMA) is an urban Maori
organisation providing Whanau Ora services to whanau and
communities in South Auckland. MUMA delivered the TKA
pilot programme in 2018, following its current operations
under WOCA and TPWT contracts.

Since 2019, the programme has been delivered at Te Kura
Maori 0 Waatea, a decile 1 English medium school that
provides bilingual education in Mangere, South Auckland.
Itis supported by the School Principal and two kaiako, who
manage and deliver literacy classes to tamariki aged 5-13
years old. TKA is delivered via Virtual and face-to-face
classes, four times a week, with two to three sessions per
day (40 minutes each). A literacy handbook is developed for
children, parents and teachers in addition to the Te Kete
Aronuiresources. Sunshine books are used to facilitate
learning too. The programme works closely with the school
nurses, RTLB's, Kaiarahi and school teachers to provide
appropriate resources and services to the tamariki and their
whanau. The programme engages with whanau to inform
and guide their tamariki education needs and progress.

In 2019, MUMA received more than 50 referrals and
engaged with 37 students whose progress was tracked
throughout the year. Of these, ten students moved out or
left the programme due to varying reasons. In total, 85%

of tamariki showed a positive shift in literacy skills. In 2020,
MUMA expanded the TKA Programme to one more school in
South Auckland with an overall cohort target of 75 tamariki.

<%s |MUINd

manukau urban maoti authority

Te Kohao Health Trust

Te Kohao Health is a marae-based Whanau Ora organisation
providing health, social, educational, and justice services

to the whanau and communities in the Waikato region.

Te Kdhao is contracted to deliver TKA from February 2019.
After setting up and preparing resources and infrastructure,
Te Kohao started engaging with tamariki in Sept 2019.

Over 75 tamariki referred through whanau expressed an
interest in attending the programme. The majority of tauira
came from a Kura kaupapa Maori and five mainstream
(decile 1-4) schools close to the community centre.

From 2019 to June 2020, the programme engaged with 25
tamariki, of which 24 actively participated and were assessed
reqularly. Te Kohao delivered both literacy and numeracy
sessions to the tamariki at the Enderley Community Centre.
Two kaiako offered two sessions per day, three times a week,
with both computer and paper-based activities. Te Kohao's
Kaiarahi supported TKA whanau to navigate through other
Whanau Ora services. They worked closely with whanau to
provide support and progress updates of tamariki learning.
The programme worked alongside Kaiarahi and also built
relationships with the schools and teachers to support
whanau and tamariki needs. Almost 88% (21/24) students
showed improvement in literacy skills and 96% showed
improvement in numeracy skills.

Te Ropid Awhina ki Porirua

Te Ropu Awhina (TRA) ki Porirua provides Whanau Ora
services and support to Whanau and communities in Porirua,
Te Tai Hauauru region. It is contracted by WOCA to deliver
the Kete Aronui programme to 25 tamariki in Years 1-8in
the area.

In 2019, TRA delivered numeracy and literacy sessions to 21
tamariki as an after-school programme at the TRA centre in
Porirua. Tamariki were referred by schools and services and
came from decile 1-4 areas. Most of the enrolled tamariki
were from their local Te Kura Maori o Porirua and mainstream
schools: Brandon Intermediate, Russell, Winley, Plimmerton,
and Corinna schools. TKA also engaged with tamariki in
Oranga Tamariki care.

The kaiako delivered two to three sessions per week via

the digital learning platform of the Stepsweb Programme.
TRA provided transportation (pick-up and drop-off) to
tamariki on the programme. TKA works closely with Kaiarahi
and schools to improve education and well-being outcomes
for tamariki. In 2019, 71% (15/21) of engaged tamariki
showed improvement in literacy skills, and 90% (19/21)
showed improvement in numeracy skills. From 2020, the
TKA Programme is run at two school sites. The school-based
delivery model has been successful to meet the community
needs and circumstances. It works closely with SWiS and
School kaiako to seek the best approach to address tamariki
learning outcomes.
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Professor Te Kani Kingi
Chair: Waipareira Ethics Committee
Tekanikingil @gmail.com
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Re: Te Kite Aronui

Thank you for providing me with the information requested and in relation to previous
correspondence on this project.

Having reviewed this matenal, I am pleased to inform you that the project has now been
approved.

All the best for this important imtative.

Noho ora mai

' =

Professor Te Kani Kingi
Chair: Waipareira Ethics Committee
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The following are the interview schedules used to explore and understand the programme
with key stakeholders.

Kaiako and School Teachers Tamariki

o 0

Why we are doing this study : Why we are doing this study

Reiterate that we want you to speak openly Reiterate that we want you to speak openly and be
and be sincere in expressing your opinions sincere in expressing your opinions

Tell us something about yourself Tell us something about themselves, whanau,
school, likes/dislikes.

° :

How long have you been a part of it? Since when? .

What is your understanding of this programme? : When did you start with the programme?

How would you describe the TKA Programme? What do you do in the programme?
What is your role in TKA? What kind of activities What do you like the most about it?

: have you been a part of? What do you not like about it?

How is the programme different? Has it delivered :

differently (Kaupapa Maori way)? Why is this (]

important? Do you like learning? Before? Now? (Do you think
Tell us about the things you do above the you can learn better now?)

programme’s contract expectations. How are you doing at school? With class? How is it
: different from the past?

[ ]

Do you see/have heard any changes in tamari-

ki who are with TKA? How would you describe
these changes? Please elaborate, e.qg., do tamariki
do anything differently? If yes, what do they do
differently?

Have there been any changes that you did not
expect or were outside the focus of the
programme?

Of all the changes you have seen, which would you
say are the mostimportant ones?

Do you think this change would last? How long do
you think it would last?

What can be done for these changes to last longer?

What other things could contribute to the changes
you have seen in tamariki?

Do you see any changes in their whanau since
TKA? If yes, how would you describe these
changes?

Is there anyone else who benefits from the
programme?

Have there been any changes in your lives
since TKA?

Is there anything else you would like to add or
speak about?

Have there been any changes in you since TKA?
How would you describe what has changed in
your lives? (In personal terms- speaking about
themselves, family members, their relationships
with classmates)

Since TKA, do you do anything differently
(at school?) from before? If yes, what do you do
differently?

Is there anything else you would like to add or
speak about?

Whanau

Why we are doing this study

Reiterate that we want you to speak openly and be
sincere in expressing your opinions

Tell us something about yourself- whanau,
situation

How did you hear about TKA?
When did your tamariki start the programme?
How would you describe the TKA Programme?

What kind of activities do they do? Have you been
a part of any activity? If yes, what type of
activities?

Were you engaged in the programme? If so, how?
Did you or your whanau receive any support?

What do you like most about the programme?

Have you seen changes in your tamariki since TKA?
What type of changes?

Please elaborate on the changes you see in your
tamariki

Does your tamariki do anything differently today as
result of the programme? If yes, what do they do
differently?

Of all the changes you have seen, which would you
say are the most important ones?

Are you happy with your tamariki progress/
achievement?

Do you think your tamariki like learning better
than before?

Has anything changed for you (as whanau) since
being part of TKA? - positive, negative

How would you describe what has changed in
your lives? (in personal terms - speaking about
themselves, family members)

Has the programme changed your relationship/
engagement with your tamariki school?

Has there been any change that you did not
expect?

Do you think these changes will last? How long do
you think it would last?

Is there anything else you would like to add or
speak about?
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The following are the survey templates used to assess and record the changes experienced Please answer the following questions:
by the stakeholders.

Which city or town do you live in?

How many of your tamariki have done or are doing the programme?

Whanau Survey
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As aresult of Te Kete Aronui Programme,

1. My tamaiti/tamariki is doing better at maths.

O
O
O

Kia Ora!

Yes Same as before No
Through the conversations we have had with many of you, we have learnt about the changes for you and your
tamariki because of the TKA Programme.
2. My tamaiti/tamariki is doing better at reading.

O
O
O

This survey is to help us understand how the programme has worked for you and your tamariki. This survey has a few
questions, for which we would really appreciate your answers. If there are any other changes you have experienced Yes Same as before No
(other than the ones stated) as being a part of the TKA Programme, you can state themin the last section. All your
answers will remain confidential. If you require any further information on this, please contact us.

3. My tamaiti/tamariki is doing better at writing.

O
O
O

Your feedback is important.

It is your choice to take part in this study. If you do not want to take part, you don‘t have to give a reason. Yes Same as before No
Not taking part will in no way impact your ability to access support or services. If you do want to take part now

but change your mind later, you can pull out of the study at any time.
4. My tamaiti/tamariki is more confident than before.

O
O
O

If you have any other questions about the study, please feel free to ask at any stage, or you can contact a member

of the research team below. Yes Same as before No

If you and your tamariki agree to take part in this study, you will be asked to sign the Consent Form. 5. My tamaiti/tamariki behaves better than before. Q Q Q
I Yes Same as before No

Nga mihi nui.

6. My tamaiti/tamariki enjoys school more than before.

O
O
O

Yes Same as before No

7. My tamaiti/tamariki received support with education
such as stationery, uniforms, books, laptops/

CONSENT FORM Chromebooks, and glasses.

O
O
O

Yes Same as before No

Please explain.

| have read the information sheet, and | consent for my tamariki and myself to be part of the survey.

Name:

Signature: Date:




Notimportant Somewhat Very Not RANK
atall important important Applicable (1-10)

8. | understand my tamaiti/tamariki learning needs
better than before.

O
O
O

Yes Same as before No 1. Tamariki doing better
at maths

9. | help my tamaiti/tamariki with their learning 2. Tamariki doing better

more than before. at reading and writing
Yes Same as before No

O
O
O
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3. Tamariki is more

10. I am happier with my tamariki's progress. AR

O
O
O

Yes Same as before No

4. Tamariki behaviour
has improved

11. Has your whanau received any support through TKA?

O
O
O

5. Tamariki enjoy class

Yes Same as before No
and school more

6. Tamariki get other
educational support

Please explain.

12. What do you like most about the programme? O O

Yes Same as before

7.You can understand
tamariki learning
needs better

O

8. You help tamariki with
their learning more

9. You are happy with
your tamariki progress

10. Whanau feel
supported

Is there anything you would like to add or say?

Importance of changes

e Please rate on the scale below how important these changes are for you.
e Afterrating the importance of the changes, please rank each of these changes relative to each other.

Rank the changes from 1 to 10. [Most important = 1, and Least important = 10]




The following are the survey templates used to assess and record the changes experienced 6. | can ask for help when I don't understand
by the stakeholders.

O
O
O

Yes Same as before No

7.1 enjoy maths more than before.

O
O
O

Yes Same as before No

Tamariki Survey
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8. | enjoy reading more than before.

O
O
O

Kia Ora!

Yes Same as before No
Please can you help us answer these questions?

Nga mihi nui. , o
9. | enjoy writing more than before.

O
O
O

How old are you?
Yes Same as before No

What year are you in at school?

Which city or town do you live in?

O
O
O

10. | am doing better in class than before.

Yes Same as before No

After coming to Te Kete Aronui Programme,
11. | enjoy challenging myself to do better.

O
O
O

1. | can read better than before.

O
O
O

Yes Same as before No

Yes Same as before No

12. | feel more comfortable with English than before.

O
O
O

2.1 can write better than before.

O
O
O

Yes Same as before No
Yes Same as before No

13. | feel more comfortable with Te Reo Maori than before.

O
O
O

3. | can do maths better than before.

O
O
O

Yes Same as before No

Yes Same as before No

14. | enjoy school more now.

O
O
O

4. | understand what the teachers teach
in class more now.

O
O
O

Yes Same as before No

Yes Same as before No

15. What do you like most about the programme?

5. | feel more confident than before.

O
O
O

Yes Same as before No
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TE KETE ARONUI

r=))
& & STAKEHOLDERS

Tamariki (5-13 years old)

LHELGED

Kaiako

Schools and school teachers

SWiS, Nurses, RTLB's

Kaiarahi

Whanau Ora Providers

Whanau Ora Commissioning Agency

Te Putea Whakatupu Trust

Ministry of Education

Child and Youth Wellbeing Unit

8582l ACTIVITIES

Whakawhanaungatanga

Educational Assessments

Preparing individual education
plans and tasks

Weekly numeracy and
literacy sessions

Follow-up and review

Extracurricular activities like
education trips, cooking, etc.

Other support like transportation,
resources for wrap-around support

©©©©© OUTCOMES

OO

Tamariki feel
motivated

Tamariki are more
confident

Tamariki have
improved literacy and
numeracy skills

Tamariki have better
language skills

Tamariki have
better relationships
with peers

Tamariki have
improved behaviour

Tamariki feel successful and have sense
of achievement

Whanau understand
tamariki education
needs better

Whanau are more
engaged in tamariki
learning

Whanau are happy
and proud of tamariki
progress

Whanau and tamariki

feel supported

IMPACT

Improved self-esteem
and independence

Development of essential
and lifelong skills

Increased engagement in
education and training

Increased participation
in the community

Improved employment

Improved well-being
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SROI methodology holds the distinct ability to ‘value’ changes experienced by the Valuation Techniques

stellkeholders. T.he seven social Yalue prlncllple'?‘ gL”d_e this vgluatlon. SRQ' valuation refers Financial proxies are used to value an outcome where there is no market value. The use of proxies in this SROI forms a

to 'Value the things that matter’ by assigning financial proxies to approximate the value critical component of the valuation exercise as most of the outcomes identified have no market values. There are a number
of an outcome from the stakeholders'’ perspective. of techniques used to identify financial proxies and value outcomes. Importantly, within an SROI, the proxy reflects the value

that the stakeholder experiencing the change places on the outcome. This could be obtained directly through stakeholder
consultation, or indirectly through research.
After understanding the theory of change and most Valuation Filters

important outcomes for the stakeholders, financial proxies , Techniques for valuing outcomes are included in the table below.
are assigned. To present an accurate view of the value expected to be

created through the programme or activity, valuation filters
(SROI filters) are applied to different financial proxies.

This is in accordance with the Social Value principle to not

TKA Programme management, available data and literature. over-claim. The following SROI filters were considered for this TECHNIQUE DESCRIPTION
Before applying a financial proxy, the relative importance analysis:

of outcomes was understood. Once this is ascertained an o Cash transaction An actual cash saving or cash spent by the stakeholder group.
An estimation of the value that would

have been created if the activities from the programme

did not happen. To estimate deadweight for the Value of resource A programme or service results in outcomes that allow resources to be used in
current analysis, stakeholder consultations and desktop different ways.
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In this study, financial proxies have been informed by
consultations with stakeholders, discussions with the

appropriate financial proxy can be found using different
valuation techniques.

research were completed to understand the context reallocation
and nature of outcomes.

Estimates how mUCIhICIhaﬂge Rl Revealed preferences This is when a financial proxy is inferred from the value of related market prices.
result of other stakeholders or activities, which were This can be achieved in the following ways:
not included in the investment. An understanding of the
contribution of others to each outcome was determined e Isthere something in a stakeholder's group behaviour that will reveal the
through stakeholder consultations and research. value of an outcome?

An assessment of how much of the e Through stakeholder consultation, is there a similar service or programme
activity displaced other outcomes. Stakeholder that would achieve the same amount of change?
consultations and desktop research were completed to
identify if any of the outcomes displaced other activities. . -
. Stated preferences This is when stakeholders are explicitly asked how much they value an
Duration refers to how long an outcome. This can be done in a number of ways:

outcome lasts for, and drop-off refers to how the value
of the outcome reduces over time. e Stakeholders are asked their ‘willingness-to-pay’ or ‘willingness-to-avoid’ to

achieve the outcome. These are hypothetical
cash transactions.

e Stakeholders are asked to make a choice based on a series of options
presented to them through ‘participatory impact’ exercises. This can also be
referred to as ‘choice modelling.




Financial Proxies in the SROI analysis

The following table outlines the financial proxies used to value the material outcome identified in this forecast SROI analysis.
These are derived from stakeholder consultation and secondary research.

OUTCOME ‘ IDENTIFIED PROXY

1 | Tamariki are more confident and motivated * Art,dramaand dance classes
e After school sports programme

e Holiday programme

—
D
~
)
—+
D
>
=
]
=
=3
wn
o
o)
Lk
X
)
—
c
=
3
o
3
5
<
M
%]
e
3
D
3
—
X
D
o
o
=
—

2 Tamariki enjoy learning e Kip McGrath Education Centre
3 | Tamariki have improved numeracy and literacy skills e Tutoring classes
4 | Tamariki have improved comprehension and  English language classes

language skills e Language workbooks

5 Tamariki have better behaviour e Kids coaching using cognitive
behaviour therapy

6 | Tamariki and whanau feel supported Whanau Ora care packages

7 Whanau understand and engage in tamariki  Time costof hours to engage and help
learning more in tamariki learning

Adjusted Value

The total adjusted value is the value calculated for each outcome, which takes into account the following components:

The number of stakeholders who will experience an outcome.
Value of the outcome described in monetary terms.

Accounting for whether the outcome would have happened anyway (deadweight), who else will
contribute to the change (attribution), whether the outcome will displace other activities or outcomes (displacement)
and the how long the outcome will Iast for (duration and drop-off).

Estimating value by using discount rates for present-day value.
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WHO AND HOW MANY? AT WHAT COST? WHAT CHANGES? HOwW MANY? HOW LONG? HOW VALUABLE? HOW MUCH CAUSED BY THE ACTIVITY? STILL MATERIAL? CALCULATING SOCIAL RETURN
Discount rate -NZ Reserve Bank Official Cash Rate
Stakeholders Inputs Outputs Outputs Duration of Express the relative importance (value) of the outcome Deadweight Displacement | Attribution % | Drop off Impact calculation at 27 September 2020 - 5%
L outcomes % % %
Outcome description
Who dowe have | How many | What will/did they | Financial value Summary of activities What is the change How many How long How important is this Valuation approach Monetary valuation What will What activity Who else Does the Number of people 2019 2020 2021 2022
an effect on? ina invest and how (for the total experienced by expereince (in years) outcome to stakeholders? (monetary) happen/what | would/didyou | contributedto | outcome (quantity) times
group? much population for stakeholders? change? does the (e.g.onascale of 1-10) would have displace? the change? drop off | value, less deadweight,
(money, time)? the accounting outcome (N.B. To make comparison happened in future displacement and Year1 Year 2 Year 3 Year 4
period) last for? between outcomes How i ; without the years? attribution
Who has an possible, your analysis should the gvié?naoer’fggiie- activity?
effect on us? be consi;teqt in the type of holdeurs Gt
weighting used). monetary terms)?
Te Putea Finances $4,102,500.00
Whakatupu
Whanau Ora 5 Includes direct
Commisioning cashinvestments,
Agency (includes staff cost,
four Whanau Ora supervision
providers and time, resources,
operations team) transportation,
venue hire,
management and
reporting.
Tamariki have improved 78% 3 3 . Tutoring classes $4,000.00 20% 10% 20% 10% $396,688.70 $396,688.70 $357,019.83 $321,317.84 | $289,186.06
Whakawhanaungatanga numeracy and literacy
skills
Assessments
Individual Learning Plans Tamariki enjoy learning 74% 3 2 . Kip Mcgrath Education $4,720.00 20% 20% 10% $491,208.35 $491,208.35 $442,087.51 $397,878.76 | $358,090.89
Learning Sessions Centre
Whanau Ora Support Tamariki are more 83% 3 1 «  Art,dramaand dance classes $6,160.00 20% 20% 10% $716,488.35 $716,488.35 $644,839.51 $580,355.56 | $522,320.01
o . Referrals confident and motivated .  Afterschool sports
Tamariki 880 Not valued as it
i Reports programme
(5-13 years of is voluntary . Holiday programme
age) participation Whanau engagement y prog
when reffered. Otheractivitiesinclude | Tamariki have better 71% 3 4 «  Kids Coaching using $4,000.00 20% 30% 10% $351,680.00 $351,680.00 | $316,512.00 | $284,860.80 | $256,374.72
As per transportation , other behaviour Cognitive Behaviour Therapy
contract, ;
2019-200 dssessments. Tamariki have improved 78% 3 7 . Englishlanguage classes $400.00 20% 30% 10% $38,528.00 $38,528.00 $34,675.20 $31,207.68 | $28,086.91
2020-270 Graduation Ceremony comprehension and . Language workbooks
2021 - 320 language skills
2022-90
Tamariki and Whanau 64% 3 5 . Whanau Ora care packages $500.00 10% 20% 0% $50,760.00 $50,760.00 $50,760.00 $50,760.00 $50,760.00
feel supported
Whanau understand 72% 3 6 . Time cost of hours to engage $1,600.00 20% 10% 30% 0% $63,705.60 $63,705.60 $63,705.60 $63,705.60 $63,705.60
and engage in tamariki and help in tamarikilearning
learning more
Whanau (may 400 Not valued as it $8,000.00
include one or is voluntary
more members participation _
of the whanau) s TOTAL $2,045335339 | [ $2109,05899 | $1,909,59965 | $1,730,086.25 | $1,568,524.18
TKA Kaiako 7FTE Costsincluded Present value of each year $2,109,058.99 ‘ $1,909,599.65 ‘ $1,730,086.25 | $1,493,832.55
in Funding
Total Present Value (PV) $7,069,259.07
Project Manager 5 Costsincluded
in Funding Net Present Value (PV minus the investment) $2,966,759.07
Schools 20 Social Return (Value per amount invested) 1.72

TOTAL $4,102,500.00
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